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Statement of the problem. The purpose of this study is to 
provide enrichment material for broadening and strengthening word 
meaning for the rapid learner in the primary grades. 
Purpose of the study. This study offers the busy classroom 
teacher practices to develop and enrich basic skills in word learning 
and meaning. They are designed specifically to supplement basic 
1 2 1 
readers on the 2 , 2 , and 3 levels. It is hoped that they will help 
the rapid learner to : 
1. Grow in his thinking and comprehension abilities which are 
needed to solve problems and to get satisfaction from his 
reading. 
2. Develop interests which are satisfying. 
3. Acquire and use word learning skills automatically in order 
to evaluate what he has read. 
4. Be aware that some words have more than one meaning. 
5. Become sensitive to subtleties of meaning beyond those 
acquired by other youngsters. Semantic interpretations 
begin to enter his understanding at a very early age, paving 
the way for critical reading. 
- 1-
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Justification of the problem. Caring for pupils of superior 
reading ability and lively interests requires materials not always 
found in the classroom. Enrichment has proven to be the most popular 
and economical way of caring for the rapid learner. This places a 
tremendous responsibility on the classroom teacher, who is in the best 
position to see and seize every opportunity to provide suitable, ade-
quate, and functional exper i ences which meet the basic needs. 
It is extremely important that teachers have an understanding 
of the natural interests and needs of their pupils; they should be 
aware of all the resultant implications for the instructional program. 
The knowledge of the pupils' potentialities and needs should help in 
planning a program appropriate to their developmental stage. The 
content in any study should have two important characteristics--breadth 
and continuity. 
All research emphasizes that the most frequent type of educa-
tional error is the failure to challenge the superior child to achieve 
up to his potential. Many children of superior intellect may not per-
form at their level due to lack of motivation, poor teaching, or in-
ferior materials. 
Clear recognition of children's interest and ability dif-
ferences and specific ways of meeting them are essential to 
the reading program. Words take on meaning only in terms of 
the pupils' past experience or that present in the learning 
situation.l 
1Language Arts for Today's Children (The Commission on the 
English Curriculum of the National Council of Teachers of English. 
New York: Appleton-Century-Crofts, Inc., 1954), p. 172. 
Every child should have consistent guidance in the development 
of specific skills in interpretation and in broadening his vocabulary. 
Every teacher should organize many learning activities to provide 
opportunities for "the development of broader concepts, enrichment of 
1 
word meanings, as well as the mere recognition o f words." 
Considerable attention has been given to academic achieve-
ment in addition to intelligence. When only the students who 
are alr eady achieving quite well are selected for special en-
richment, we do not make as much use of our wasted manpower 
as we might. What happens to the person with high intellectual 
potential who is not accomplishing as much as some of his in-
tellectual peers? The underachieving gifted student is a 
difficult one to work with; yet he is the one who needs the 
most help. 2 
Scope and limitations of the study. After a careful study of 
several reading workbooks, the authors chose to limit this study to 
exercises which will extend and enrich the language growth of gifted 
children through word meaning. 
The material presented in the following exercises was prepared 
for gifted children in the primary grades. Such children would, in 
general, be those with intelligence quotients of one hundred twenty 
3 
and above according to Terman and Merrill as presented in the Stanford-
3 
Binet Intelligence Scale. 
1
william S. Gray, "Basic Competencies in Efficient Reading," 
Reading in an Age of Mass Communication (English Monograph No. 19. 
New York: Appleton-Century-Crofts, Inc., 1949), p. 61. 
2 Joseph L. French (ed.), Educating the Gifted (New York: 
Henry Holt and Company, 1959), p. 4. 
3Lewis M. Terman and Maud A. Merrill, Stanford-Binet Intelli-
gence Scale (Boston: Houghton Mifflin Company, 1960), p. 18. 
4 
These exercises cannot be evaluated through classroom adminis -
tration this year, but the authors plan to carry out such an evaluation 
next year. 
CHAPTER II 
RESEARCH AND RELATED READING 
Changing world conditions and recent developments in i nter-
national competition have stimulated extensive public interest in the 
education of the intellectually superior. Much has been written in 
regard to the education of the gifted child; but only a br i ef summary 
of the research will be discussed here before presenting the impor-
tance of a program which enriches and extends word meaning. 
The need to recognize and challenge every superior child is 
greater today than ever before in our country 's history. The signifi ~ 
cance of President Kennedy ' s words, "For man holds in his mortal hands 
1 
the power to abolish all forms of human poverty and human life, 11 is 
an effective argument for the necessity of early identifi cation and 
continuous training of our gifted students. 
It is imperative that we not only recognize these children in 
their early youth but that we provide for them continuous educational 
opportunities commensurate with their abilities--to insure the realiza-
tion of their greatest potentiality. The strength of our nation may 
depend on the maximum use of our manpower resources. 
1John F. Kennedy, "A Great Speech," Life, 50:24, January 27, 
1961. 
-5-
A. THE GIFTED 
Although there seems to be little uniformity in the particular 
methods of selecting gifted children, there is unanimous agreement 
1 
that early and continuous identification is essential. It is felt 
that the earlier talents are discovered, the longer the period of 
2 
training can be. Negligence in identifying these superior children 
has made them the most severely handicapped of all types of excep-
3 
tional youth. 
Educators agree that any program for educating gifted children 
should have three essential goals: discovery, development, and util-
ization of talent. DeHaan and Havighurst point out that: 
Discovery is necessary because much potential talent goes 
unrecognized. Development is necessary because no complex 
ability will evolve of its own accord. Gifted children must 
be motivated and shown how to develop their talents. Utili-
zation is necessary because this is the social and individual 
justification for the discovery and development of talent.4 
At all times the teacher should (1) be aware of the importance of 
identifying the gifted at an early age, (2) be continually on the 
6 
alert for those children who have at least some of the characteristics 
1california Elementary School Administrator's Association, 
The Gifted Child: Another Look (California: The National Press, 1958), 
p. 2. 
2Robert F. DeHaan and Robert J. Havighurst, Educating Gifted 
Children (Chicago: University of Chicago Press, 1957), p. 42. 
3Harry J. Baker, Introduction to Exceptional Children (revised 
edition; New York: The Macmillan Company, 1953), p. 295. 
4DeHaan and Havighurst, op. cit., p. 15. 
of the gifted, (3) encourage all children in their individual inter -
ests and help them develop their abilities, (4) watch for events of 
potential achievement as revealed through accomplishments in many 
1 
areas. 
There are many ways of identifying gifted children. Estimates 
7 
of all qualified persons who have contacts with them, the use of cumu-
lative records, anecdotal materials, tests, observation, and academic 
attainment records all play a part in the early identification of these 
children. 
Although the evidence of superiority may be readily observed by 
the teacher, the best possible method of identifying giftedness is the 
systematic administration of group intelligence and achievement tests, 
plus in-service training for the teachers concerning the behavioral 
2 
characteristics of these children. The classroom teacher is the key 
person in pupil measurement and evaluation. 
The use of an intelligence test offers a valuable means for 
locating one type of gifted child--the child of high abstract intelli-
gence. It is recognized that a valid mental test score which estab-
lishes an intelligent quotient of one hundred twenty and above is one 
1 Education for Gifted Children and Youth, A Guide for Planning 
Programs No. 77 (Hartford, Connecticut : State Department of Education, 
June, 1957), p. 11. 
2James J. Gallagher, "The Gifted Child in the Elementary School," 
What Research Says to the Teacher (Washington, D. C. : National Educa-
tion Association, February, 1959), p. 10. 
7 
8 
of the best predictors of giftedness. "The prognostic significance of 
1 
superior childhood I.Q. has been established beyond question." 
Before testing the young child, particular care should be taken 
to see that he is physically comfortable. He should never be tested 
when he is hungry or tired, or in need of a nap. 
Young children do not easily become absorbed in an ex ternally 
imposed task; their attention is easily distracted and they are 
quickly fatigued. Their responses are likely to be influenced 
by hunger, restlessness, desire to please the examiner, timidity, 
and a hundred other motives and circumstances. They are much 
less motivated than older children by competition or the desire 
to measure up to a standard. Such personality tra i ts as shyness, 
dependence, and negativism are apt to determine the behavior 
patterns to a more marked extent than is the case with older 
children whose social experience has accustomed them to conform 
to a more stereotyped pattern.2 
The above statement points out that early identification is not 
always simple. Very young children like to imitate adults and soon 
learn to do and say things that will attract the attention of those 
they admire. As they mature, they want to be accepted by their peers, 
who often resent superiority. To gain acceptance by his f r iends, the 
3 gifted child may cover his talents. 
Other gifted children who may escape early identif i cation are 
1Lewis M. Terman and Mel i ta H. Oden, "The Stanford Studies of 
the Gifted," The Gifted Child, Paul Witty (editor), The American Asso -
ciation for Gifted Children (~oston : D. C. Heath and Company, 1951), 
p. 45. 
2Lewis M. Terman and Maud A. Merrill, Stanford- Binet Intelli-
gence Scale (Boston: Houghton Mifflin Company, 1960), p. 53. 
3Marian Scheifele, The Gifted Child in the Regular Classroom 
(New York: Bureau of Publications, Teachers College, Columbia Univer-
sity, 1953), p. vii. 
9 
those with emotional problems and the underachievers who are satisfied 
1 
to do as little work as possible. As Scheifele states, "The whole 
child, then, needs to be studied and many sources utilized if the 
2 
identification program is to be educationally sound." 
Giftedness may show itself in the possession of a high 
level of general intelligence as measured by traditional 
tests. Or it may be characterized by special abilities of 
a high order which are not necessarily associated with a 
high intelligence quotient.3 
Many gifted children identify themselves by their outstanding 
performances long before they enter school. Parents are the prime 
source of information regarding their child ' s preschool activities. 
Witty suggests that the following list should be helpful to parents 
as they attempt to appraise their children's abilities: 
1. The early use of a large vocabulary, accuraEely employed. 
2. Language proficiency--the use of phrases and entire 
sentences at a very early age, and the ability to tell 
or reproduce a story at an early age. 
3. Keen observation and retention of information about 
things observed. 
4. Interest in or liking for books- - later enjoyment of 
atlasses, dictionaries, and encyclopedia. 
5. The ability to attend or concentrate for a longer 
period than is typical of most children. 
6. Early interest in calendars and in clocks. 
1James J. Gallagher, "The Gifted Child in the Elementary School," 
What Research Says to the Teacher (Washington , D. C. : National Educa-
tion Association, February, 1959), p. 10. 
2
scheifele, op. cit., p. 26. 
3william Bristow, et al., "Identifying Gifted Children," Chap-
ter II in The Gifted Child, Paul Witty (editor), op. cit., p. 10. 
7. Demonstrations of proficiency in drawing, music, and 
atlher art forms. 
8. Early discovery of cause- and-effect relationships. 
9. The early development of ability to read. 
10. The development of varied i n terests.l 
Parents should be cautious not to overestimate nor to underestimate 
their children's abilities. 
DeHaan and Havighurst feel that "families of gifted children 
10 
have an important role to play in the total education of their children. 
When home and school work together, the efforts of each are enhanced 
2 
and the benefits to the gifted children are multiplied." 
In writing about the parents of gifted children, Goodenough 
states that "as a rule, though not invariably, their parents are also 
above average in mentality. This should and generally does mean that 
their early training is more intelligently planned and carried out than 
3 is that of the average child." 
Abraham indicates: 
Whom the child has for a parent will dictate whether the 
child's intelligence will be used to its capacity, or whether 
the iceberg situation is to exist--only the tip visible and 
the mass of potentialities submerged, never to appear, and 
melting as time and the world close in on it.4 
1Paul Witty, "Gifted Children--Our Greatest Resource," Nursing 
Education (September, 1955), 498-500. 
2DeHaan and Havighurst, op. cit., p. 227. 
3Florence Goodenough, Exceptional Children (New York: Appleton-
Century-Crofts, Inc., 1956), p. 108. 
4willard Abraham, Common Sense About Gifted Children (New York: 
Harper and Brothers, 1958), p. 63. 
/tJ 
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Cruickshank and Johnson stress that "both knowledge of the qual -
ities which indicate good ability and experience in working with bright 
children are imperative to adequate identification. Even expert j udg-
1 
ment needs to be supplemented by ob j ective evidence." 
Identification is not an end in itself. Rather, it is the 
means to the goal of getting each child into the educational 
program most suited to develop his capacities and his ' whole 
person. •2 
It i s recognized that the teacher, next to the parent, exerts 
great personal influence on the characters and personalities of all 
pupils and particularly on the gifted child, who is usually more sen-
sitive than the average child. Authorities agree in substance with 
the follow i ng statement: 
The gifted child does not develop to the maximum of his 
ability, unless, early in his life he is given a challenging 
school environment, and his opportunity to work with some 
freedom under the guidance and stimulation of an able and 
enthus i astic teacher.3 
Teac.hers have a heavy responsibility as well as an unique opportunity 
for developing potential leaders. Witty puts i t. in these words : 
"They should strive to provide the opportunity and incentive gifted 
1william M. Cruickshank and G. Orvi lle Johnson, Education of 
Exceptional Children and Youth (New Jersey: Prentice-Hall, Inc., 1958), 
p. 150. 
2Robert DeHaan and Robert C. Wilson, ''Identification of the 
Gifted," Education for the Gifted, The Fifty-seventh Yearbook of the 
National Society for the Study of Education, Part II (Chicago-
Illinois: University of Chicago Pr es s, 1958), p. 167. 
3california Elementary School Administrators Association, 
op . cit. , p. 2. 
II 
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children and youth require in order to develop in accordance with their 
1 
potentiality and promise." 
Through study, observation, and testing during the past few 
years, educators have become increasingly aware of the challenge which 
children of exceptional abilities present. As the knowledge of these 
children increases, so should the efforts of teachers to meet their 
2 
needs improve. The teacher must provide the motivation to insure max-
imum achievement. Cutts and Moseley make the statement that "I.Q. x 
Motivation = Achievement" and that one part is of no value without the 
3 
other. In speaking of teachers o f gifted children, Witty suggested 
that they 
should display unusual sensitivi ty in recognizing 
the potentialities of such pupils ; they should maintain a 
balance between individual and group work in the classroom; 
they should aid pupils in mastering the knowledge needed 
for understanding themselves and the world; and they should 
display a sincere interest which will inspire confidence.4 
Must the teacher of the gifted be gifted? This is a question 
often discussed. Educators agree that the teacher should be inspira-
tional and enthusiastic as well as scholarly. Williams feels that 
1Paul Witty, ·The Gifted Child (Boston : D. C. Heath and 
Company, 1951), p. 9. 
2Enrichment Experiences for Rapid Learners in the Elementary 
Schools, A Guide for Teachers, Curriculum Bulletin No. 4 (North 
Carolina : Raleigh Public Schools, 1958-59), p. 1. 
3Norma E. Cutts and Ni cholas Moseley, Teaching the Bright and 
Gifted (New Jersey: Prentice-Hall, Inc., 1957), p. 139. 
4Paul Witty, The Gifted Chi ld, p. 266. 
Jd.. 
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"the teacher of the gifted must be not only understanding and scholarly 
1 
but must have a wide cultural background, 11 He suggests that the 
better teacher is alert to the world's music and musicians, art and 
artists, books and writers, science and scientists, games and players. 
Authorities accord that the most able teachers should be selected 
for the gifted. DeHaan and Havighurst suggest : "It might be well to 
select teachers for work with gifted youth who score high on valuing 
achievement or on need for achievement, on the hypothesis that teachers 
2 
would have an influence similar to parents." 
The importance of the teacher has been stressed by several in-
vestigators. In every case they observed the far-reaching effects of 
3 
a well-prepared, enthusiastic teacher. 
The good teacher has many qualifications in her favor and the 
teacher of gifted children needs these additional ones : 
1. Superior intelligence 
2. A rich fund of information 
3. A versatility of interests 
4. An inquiring mind 
5. Ability to stimulate and inspire 
6. Modesty 
7. A sense of social and, professional responsibility 
1clifford W. Williams, "Characteristics and Objectives of a 
Program for the Gifted," Education for the Gifted, The Fifty-seventh 
Yearbook of the National Society for the Study of Education, Part II 
(Chicago, Illinois: University of Chicago Press, 1958), p. 161. 
2oeHaan and Havighurst, op. cit., p. 136. 
3Paul Witty, 'rwho Are the Gi f ted?" Education for the Gifted, 
The Fifty-seventh Yearbook of the National Society for the Study of 
Education, Part II (Chicago, Illinois : University of Chicago Press, 





Freedom from jealousy 
Freedom from excessive sensitivity to criticism 
Understanding of educational psychology, with slecial 
knowledge of the psychology of gifted children. 
Passow claims that : 
It is the teacher that provides the conditions for effec-
tive learning in an atmosphere which arouses interests and 
abilities and motivates students to high achievement. He 
provides effective teaching not only by what .he does but, 
more important, by what he is. If the teacher is constantly 
increasing his own self-understanding and expanding his 
horizons of mastery and appreciation, he will enlarge the 
dimensions of student learnings.2 
Educators agree that in order to plan an educational program 
for the gifted child, it is necessary to have some understanding of 
the many facets to giftedness. 
From their early research studies, Terman and Oden found that 
the typical pupil gifted in abstract intelligence was somewhat above 
14 
the average in physical and social development. They were superior to 
3 
their classmates of similar age in size, strength, and general health. 
DeHaan and Havighurst state that "as a group, gifted children 
are above average in almost all areas and are superior in many of 
them." However, individual gifted children are not equally superior 
4 
in all areas. 
1Educational Policies Commission, Education of the Gi fted 
(Washington, D. C.: National Education Association, 1950), p. 71. 
2A. Harry Passow, "Enrichment of Education for the Gifted," 
Education for the Gifted, op. cit., p . 200. 
3Lewis M. Terman and Melita H. Oden, The Gifted Child Grows Up 
(Stanford, California : Stanford University Press, 1947), p. 12. 
4DeHaan and Havighurst , op. cit., p. 9. 
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Research indicates that intell i gence, or intellectual ability, 
is basic to the other talents such as those in the fine arts, science, 
and social leadership. "Forming the background of practically all 
possibilities of learning is that curiously interwoven maze of traits, 
1 
tendencies, and predispositions known as mental ability." 
The exact nature of the combination of abilities as intel-
ligence is not very well understood. However, it is definitely 
known that individuals differ widely in the amount, and perhaps 
the quality, of it they possess, and that within limits it can 
be measured.2 
Strang describes giftedness as many-sided, and many-patterned. 
Among the intellectually gifted are persons talented in many fields. 
"Giftedness exists in different degrees; it may be described as a 
3 
continuum ranging from a small talent to the highest level of genius . '' 
When intellectually gifted children are compared with average 
children, they are found usually to possess the following: 
1. Mental Characteristics 
a. Intelligence quotient of 120 or higher 
b. Longer attention span 
c. Greater originality in self-expression 
d. Ability to follow complex directions 
e. Greater degree of curiosity 
f. Deeper and more varied interests 
g. More initiative 
1Harry A. Greene, Albert N. Jorgensen, and J. Raymond Gerberich, 
Measurement and Evaluation in the Elementary School (New York: Longmans, 
Green and Company, 1956), p. 12. 
2
rbid., p. 239. 
3Ruth Strang, "The Nature of Giftedness," Education for the 
Gifted, op. cit., p. 64. 
/;) 
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h. Evidence of the power to generalize to a higher degree 
i. Vocabulary in excess of age level 
2. Emotional Characteristics 
a, Greater degree of social adjustment 
b. Superior mental health 
c. Greater maturity in character development 
d. More critical viewpoint of self and others 
3. Physical Characteristics 
a. Taller than average for their age 
b, Healthier than their age group 
c. More mature physically than their peers 
d. Better coordinated physically,l 
The above characteristics differ from the characteristics of 
average children in degree rather than in kind. The more gifted the 
child, the higher number of these characteristics h~ will possess. 
"Although the gifted child is different from the average child in cer-
tain ways at every stage of his development, at no age is he completely 
2 
different." Goodenough indicates that "superior deviates are those 
who stand at the upper or more desirable extreme with respect to some 
3 
characteristics in which all share to a greater or less degree." 
Authorities agree on many of the attributes of intelligence. 
The definitions of intelligence, however, are numerous. Generally 
they seem to fall into at least the ee patterns: (1) the rather formal 
definitions stressing mainly what have been called the higher mental 
powers, (2) the definitions emphasiz ing the ability to learn, and (3) 
1
committee on Exceptional Children and the Reporters of Exchange 
Magazine, How to Educate the Gifted Child (New York: Metropolitan School 
Study Council, 1956), p. 4. 
2 Strang, op. cit., p. 64. 
3Goodenough, op. cit,, p. 55. 
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the definitions placing major emphasis upon adaptability. It is felt 
that the last type of definition particularly, by which intelligence 
is conceived as the capacity or power of the individual to adapt him-
self to his environment and to new situations, is the most meaningful 
1 
for the purpose of the teacher. Strang states that "giftedness is pro-
gressive from birth to maturity. It is continually elaborating itself 
2 
as the child responds to his environment." 
Research has shown that gifted children are complex children 
3 
but that, as a group, they have many similar characteristics and needs. 
An outstanding manifestation of giftedness is intellectual 
ability, wh ich is composed of several parts, sometimes called 
'primary mental abilities.' One of these is the ability to 
use words, to comprehend their meaning, to read and write 
effectively. A second is the ability to use numbers, to com-
pute rapidly and accurately. A third is spacial ability, the 
ability to visualize objects in two or three dimensions , to 
'see' objects from different points of view, to keep one's 
self oriented in space--the kind of ability a pilot might need. 
A fourth primary mental ability is the ability to remember. A 
fif th is the ability to reason inductively.4 
Mead describes giftedness as "that unique quality, or qualities, 
of an individual shown in his or her high level of achievement and in 
the bases of that achievement; and the qualities or abilities may be 
5 
of many different kinds." Witty suggests that we "consider any child 
1Greene, Jorgensen, and Gerberich, op. cit., p. 239. 
2 Strang, op. cit., pp. 64-65. 
3neHaan and Havighurst, op. cit., p. 38. 
4Ibid., p. 4. 
SA. R. Mead, "Who Are the Gifted?" Education (September, 1958), 
79:3-7. 
/j 
as ' gjifted' whose performance, in a valuable line of human activity, 
1 
is consistently or repeatedly remarkable." 
18 
All the studies of giftedness prove that gifted children are far 
from being a homogeneous group. There are wide individual differences 
2 
among children designated as gifted. 
Intellectually superior children are quick to realize that they 
differ from the average child. Goodenough suggests that : 
As the intellectually gifted child becomes inevitably aware 
of his own superiority to others of his age he should, at the 
same time, be led to feel that superior mentality entails 
greater responsibility and that in itself it is of little con -
sequence unless it is brought to bear upon personality and 
conduct as well as upon the acquisition of schoolroom knowl-
edge.3 
The gifted child, by his very nature, gets more from an experi-
ence than the average child. 
From the same stimuli, whether arranged by the school 
with educational intent or merely existing in the environ-
ment, the gifted individual acquires deeper insights, broader 
understandings, keener appreciations, and more memories than 
the individual of average intelligence.4 
After a careful study of the opinions of educators, investi-
gators, writers, citizens, and government leaders, there seems to be a 
consensus of opinion that there is a great need for the recognition 
and utilization of the talents of the gifted. They will be the leaders 
1 Paul Witty, "Who Are the Gifted?" Education for the Gifted, 
op. cit., p. 55. 
2strang, op. cit., p. 64. 
3Goodenough, op. cit., p. vi. 
4Educational Policies Commission, op. cit., p. 55. 
!! 
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in government, education, cultural activities, and all phases of sci-
entific advancement. It is our responsibility to challenge their in-
tellectual capacities and to develop desirable character traits. Our 
national survival may depend on these future leaders. 
B. ENRICHMENT FOR THE GIFTED 
Since education is concerned both with the needs of the indi-
vidual and with his responsibility to society, we must provide each 
child with opportunities to progress to the highest and richest level 
of his interests and abilities. There has been failure in some schools 
to differentiate between equal educational ppportunities for all youth 
and identical opportunities for all. As Scheifele states, "There is 
1 
nothing so unequal as the equal treatment of unequals." 
Practically all studies of the educational experts cite three 
methods of dealing with gifted school children: (1) acceleration, 
(2) enrichment in the regular classroom, or (3) segregation. As this 
study is concerned with enrichment, the authors have attempted to show 
the advantages and objectives of providing for gifted children in the 
regular classroom through enrichment. 
Dunlap feels that "because positive motivation can be overlooked 
so easily, gifted children often need a definite program which is en-
riched specifically to stimulate their interests and to challenge their 
1
scheifele, op. cit., p. 44. 
1 
dormant abilities." 
By the provision of an enriched program in the regular class-
20 
room, the gifted children can be provided with plenty of intellectual 
stimulation without losing place with others of their age. One of the 
most complex problems confronting the teacher is that of adjusting in-
struction to individual differences. He must organize the instruction 
2 
so that each child can work up to his capacity. A resourceful teacher 
can contrive some enrichment which will insure optimal growth in keep-
ing with the child's potentialities and interests. 
When practice exercises are individualized to meet the 
specific needs of children, they are most effective.3 
An enriched program is an individual challenge to the individual child. 
Studies have shown superior academic accomplishments for gifted chil-
dren when they have been given the advantages of an enriched curriculum. 4 
The objectives of enrichment are to: 
1. Challenge the full use of abilities 
2. Broaden the base of knowledge 
3. Deepen understanding 






7 . Encourage 
8. Give play 
love of learning 
desirable methods of learning, thinking, and 
initiative 
to creativity. 
1 James M. Dunlap, "Gifted Children in an Enriched Program," 
Exceptional Children (January, 1955), 21:135. 
2Guy L. Bond and Miles A. Tinker, Reading Difficulties. Their 
Diagnosis and Correction (New York: Appleton-Century-Crofts, Inc., 1957), 
p. 63. 
3Gerald A. Yoakam, Basal Reading Instruction (New York: McGraw-
Hill Book Company, Inc., 1955), p. 187. 
4 Goodenough, op. cit., p. 137. 




11Enrichment in regular classrooms can be used in schools of all 
sizes and in every kind of community , for it is based on the program 
2 
for the entire group, and then extended in both breadth and depth. 11 
The term enrichment is widely used in educational writings 
to describe provisions for gifted students. Basically, en-
richment consists of the selection and organization of learn-
ing experiences appropriate to youths' adequate development. 
It is not, therefore, 'special education ' in the meaning in 
which the term is generally used--giving attention to students 
with unuaual problems - -but rather the essence of all good 
education.3 
Scheifele concurs with the above statement when she says: 
Enrichment combines experiences that are the same as those 
of other students and that differ in scope, depth, and level; 
it utilizes the principles and procedures of both individual 
and group instruction. Effective implementation of an enrich-
ment policy calls for the same principles of teaching and the 
same personal qualities in teachers as apply to good teaching 
and good teachers in general.4 
Many educators believe that enrichment of the regular classroom 
curriculum is the most practical as well as economical method of adj ust-
ing the superior child to his intellectual needs: 
Regardless of their specific interests or degree of talent, 
all gifted students need to acquire the skills, knowledge, and 
attitudes which will enable them to achieve the following 
1 Cutts and Moseley, op. cit., pp. 42-45. 
2Abraham, op. cit., p. 90. 
3Passow, op. cit., p. 193. 
4scheifele, op. cit., p. 82. 
~I 
objectives: 
1. To deal competently with themselves, their fellow men, 
and the world about them as human beings, citizens, 
parents, and participants in the 'good life.' 
2. To build a sound liberal foundation to sustain the vig-
orous development o f specialized competencies at the 
higher levels which they can handle. 
3. To foster self-direction, independence, a love of learn-
ing, and a desire to create and experiment with ideas and 
things. 
4. To provide the self-understanding, inner consistency, and 
ethical standards to see their own uniqueness in terms of 
responsibility to society. 
5. To stimulate critical thinking and a scientific approach 
to solving their persistent problems. 
6. To nurture an appreciation of the cultural heritage be-
queathed by societies through the ages. 
7. To motivate the desire to meet the special expectations 
society has for individuals with unique talents,l 
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While these are desirable objectives for all students, they are essen-
tial for the gifted. 
"Enrichment is the core of the program for educating gifted 
children. Identification and administrative devices are established 
2 
in order to make enrichment possible and more effective. 
C. VOCABULARY DEVELOPMENT THROUGH WORD MEANING FOR THE GIFTED 
In the foregoing portion of this chapter the authors attempted 
to show the importance of early identification and continuous recogni-
tion of gifted children. 
This part of the chapter is concerned with language growth. The 
authors have endeavored to show the value of teaching word meanings so 
1 ~assow, op. cit., p. 194. 
2DeHaan and Havighurst, op. cit., p. 96. 
that children of superior ability can extend and enrich their vocab-
ulary preparatory to critical and creative reading and thinking. 
This is indicated in the following quotes by Thomas and Mann: 
The young people we teach today belong to the most highly 
propagandized generation in the history of the world. Words! 
Words! Words! From the television screen, from newspapers, 
from books, from billboards, from f laring advertising spreads, 
stimulus after stimulus makes its impression upon the minds of 
our students - -shaping what they think and moulding what they do. 
Clear, penetrating thinking was never so vital as in these 
times. The world's destiny is being shaped by words. What 
more challenging responsibility is ours than training students 
who can weigh them? 1 
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More than a hundred years ago Horace Mann, in his second annual 
report to the Massachusetts Board of Education, made recommendations 
concerning reading for meaning: 
• more than eleven twelfths of all the children in the 
reading classes in our schools do not understand the meaning 
of the words they read; that they do not master the sense of 
the reading lesson, and that the ideas and feelings intended 
by the author to be conveyed to, and excited in, t he reader's 
mind, still rest in the author's intention, never having yet 
reached the place of their destination·. 2 
Today the authorities continue to stress the importance of r ead-
ing for meaning. Walpole states that it is the educator's task to arm 
his students against the dangers of misreading and half-hearing; to 
teach them to be less dependent on words, better able to concentrate 
1Ellen Lamar Thomas, "A Critical Reading Laboratory," The Read-
ing Teacher (February, 1960), 13 : 3:201. 
2Horace Mann, "Second Annual Report of the Secretary of the 
Board of Education, December, 1838," Lectures and Annual Reports on 
Education (Boston: George C. Rand and Avery, 1867), p. 532. 
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on thoughts, whatever their verbal clothing. 
Today's children are growing up in a complex civilization. 
No one can foresee all the needs they will meet as adults. 
We do know that it is incEeasingly important for children to 
become effective in using language through clear thinking, 
concise and exact expression, attentive listening, and ac-
curate understanding. We cannot leave the language develop-
ment of children to chance. We must set up a sound English 
program which is concerned with the child's growth as an 
individual and as a member of a democratic society.2 
Wills and Stegeman believe that: 
Of all the educational skills which a person can put to 
use, reading holds first place. It is an essential tool for 
citizenship, for solving problems, for enriching the person-
ality, for stimulating thinking, and for enlarging social 
competence.3 
Lee also says that "skill in reading should be developed to a 
very usable level for every individual in a democracy, especially im-
portant to anyone who expects to become an educated person and to 
4 
everyone who has leisure time." This is true for all but especially 
significant for the mentally superior if he is to become one of the 
future leaders of our democracy~ 
The responsibility of the teacher of superior children is tre-
24 " 
mendous, for it is in the early, formative years that a background for 
1Hugh R. Walpole, Semantics, The Nature of Words and Their Mean-
ing (New York: W. W. Norton and Company, 1941), p. 32. 
2 Helen D. Gates, The Language Program in Balance, Teachers Ser-
vice Bulletin, Vol. 23, No. 2 (New York: The Macmillan Company, Spring, 
1960), p. 3. 
3clarice D. Wills and William H. Stegeman, Living in the Primary 
Grades (New York: Follett Publ ishing Company, 1957), p. 104. 
4J. Murray Lee and Dorris Lee, The Child and His Curriculum 
(New York: D. Appleton-Century Company, 1940), p. 345. 
future reading, thinking, and writing is established. 
There are no unique methods for teaching gifted children. 
In some ways, the apparent differences stem not so much from 
what the teacher does as from what the gifted child brings to 
the situation--quality of thinking, use of resources, expres-
sion of insights and meanings. Methods which stress inde-
pendent thinking and action, are more productive than some 
which offer primarily rote learning and repetitive drill . 
Teaching procedures which emphasize concepts and meanings 
are more useful than those which simply multiply facts. 
Nurture the desire for creative expression. Activities 
should encourage students to formulate creative ideas, to 
explore areas for original expression.l 
For teachers who wish to provide more adequately for a gifted 
child , Abraham suggests: 
Help him become sensitive to subtleties of meaning beyond 
those acquired by other youngsters. Semantic interpretations 
begin to enter his understanding at a very early age, paving 
the way for critical reading. Help him acquire study habits 
and techniques such as knowing the reason for a particular 
assignment. Help him to speed his reading, increase his com-
prehension, and adapt reading skills.2 
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To enhance the readability for the rapid learner it is important 
to provide a sequential and cumulative language arts program. If the 
gifted child is to gain power and versatility in managing language, it 
is imperative for him to have a s ystematic develqpment in attitudes, 
conc~pts, and skills, giving specific attention to the semantic factors. 
The classroom teacher in the elementary school has a 
definite obligation toward the gifted child in making sure 
that he has a sound knowledge of the fundamental skills 
and understandings in reading. All too often the ease 
with which the child of superior ability learns to read 
1 Passow, op. cit., pp. 197-198. 
2Abr aham, op. cit., p. 253. 
influences the teacher to let him forge ahead on his own 
without checking to see that he is developing the necessary 
skills and understandings in the proper sequence. Such 
unevaluated progress often leaves gaps that cause confusion 
and frustration at a higher level. Necessary precautions 
should be taken to prevent such gaps.l 
Weaknesses or gaps in learning should be watched for. 
While it is important to help bright children to deal with 
significant concepts and ideas and to think at a high level 
of understanding, it is also important that there be fre -
quent checks of the extent to which basic facts and skills 
have been acquired and are being used functionally. The 
teacher may be tempted to overestimate the extent to which 
basic ~cts and skills have been mastered. Many bright 
children have never learned to read as efficiently as they 
should.2 
In support of the importance of the above quotations, Strang 
26 
says, "The most serious problem that teachers in high school and col-
lege encounter today is helping students get the meaning from the 
3 
printed page- -to read with understanding." 
The teachers in the primary grades are directly responsible for 
launching all children on a planned and effective program in the lan-
guage arts if there is to be continuous growth. The rapid learner, be-
cause of his apparent capabilities, must not be overlooked nor neglected. 
1Henry J. Otto (ed.), Curriculum Enrichment for Gifted Elemen-
tary School Children in Regular Classes (Austin, Texas: The University 
of Texas Press, 1957), p. 30. 
2Education for Gifted Children and Youth, A Guide for Planning 
Programs Bulletin No. 77 (Hartford, Connecticut: State Department of 
Education, June, 1957), p. 14. 
3Ruth Strang, Problems in the Improvement of Reading i n the 
High School and College (Lancaster, Pennsylvania : Science Press Print-
ing Company , 1938), p. 328. 
There is evidence that although gifted boys and girls as 
a group may be above average in reading ability, their actual 
achievements in reading may be well below their potentialities. 
Indeed we must face the fact that because of the disparity be-
tween potentiality and achievement children with superior en-
dowments actually may be a relatively retarded group in reading 
achievement. Such children with high potentialities may dis-
play reading abilities which are only average or even lower. 
If we accept the premise that the gifted are often neglected 
in our schools then it is our responsibility as teachers to 
take steps to improve instruction and motivation.l 
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We must watch their progress, criticize, and when necessary give spe-
cific instruction. 
Even in a high abilities group pupils differ in rates of learn-
ing, in types of difficulties, in initiative in using reading, and in 
needs for enrichment and motivation. Durrell and McHugh believe the 
success of a reading program depends upon the quality of instruction, 
which should include: 
1. Sensible guidance for balance 
2. Allowing children to progress as rapidly as they can 
master the task 
3. Allowing faster learners to obtain greater breadth 
and depth of knowledge 
4. Making reading important and colorful 
5. Stimulating a great variety of special interests in 
reading.2 
Hargrave and Armstrong consider that a balanced program (1) rec-
ognizes the abilities, interests, aptitudes, and needs of the children, 
(2) provides a program suitable to the capacities and achievements of 
1Eugene Klemm, "Improving Reading Instruction for Gifted Chil-
dren," The Reading Teacher (April, 1956), 9:197. 
2Donald D. Durrell and Walter J. McHugh, "Analysis of Reading 




children, (3) makes sure that the skills are mastered by all of the 
children according to their abilities, (4) must be well planned but 
flexible enough to be adapted to group and individual needs, ~5) gives 
opportunities for the use of all the reading skills. 1 
It is obvious that unless children learn word meanings the use 
of other reading skills will be worthless. If children are to gain 
knowledge of word meanings, they must be taught. They gain new word 
meanings through new experiences. These experiences should be rich so 
that they broaden and deepen the children's interests. If teachers 
show interest in word meanings, most children will catch the enthusiasm 
for learning the meanings and uses of new terms. If the initiative in 
acqu i ring a stock of word meanings is left to the children, some of 
them will add new words, but many children will get only vague meanings 
unless they receive direct teaching. Word meanings can be taught as 
needs arise. If the learning is merely incidental, vocabulary growth 
will be limited. Direct, enthusiastic, and resourceful teaching is 
2 
needed for adequate vocabulary growth. Only as children have many 
opportunities to encounter familiar words used with new meanings and 
to meet totally new words will they increase their speaking and reading 
vocabularies. 
Bond and Wagner list three phases of meaning which have an 
1Rowena Hargrave and Leila Armstrong, Building Reading Skills 
(Wichita, Kansas: McCormich-Mathers Publishing Company, Inc., 1958), 
p. 28. 
2Ib i d., pp. 16-17. 
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influence upon the interpretations and inferences one makes while 
reading : (1) Simple recognition--the individual is able to attach 
meaning to a symbol; (2) extensiveness of meaning--the individual is 
able to associate two or more distinct meanings with a symbol; (3) 
depth or vividness of meanings ~ -the individual is able to make use of 
deeper and finer appreciations and broader concepts and generaliza-
1 
tions in interpreting a symbol. 
To further children's appreciations and understandings of words 
and word meanings, they should be introduced gradually to the complex-
ities of language structure. Children read and use many words for 
which they have no meaning or only fragmentary meanings. Guidance 
must be given to semantic factors in readability to give security in 
comprehension. 
The acquisition of word meanings is fundamental to all 
comprehension in reading. When word meanings are ample, 
precise, and rich, and when semantic variations are under-
stood, adequate concepts are available for the pupil to 
draw upon in the thinking he must do in effective reading. 
Without satisfactory word meanings, comprehension of either 
spoken or printed language is impossible. 2 
Semantics is the study of the meanings of words. Walpole states: 
The study of semantics will profit an individual in three 
ways: (1) He will understand better what he hears and reads, 
(2) he will talk and write more effectively , (3) he will think 
more accurately. Today a world at peace would still be a world 
in -danger. Our minds have not kept pace with the almost in-
1Guy L. Bond and Eva Bond Wagner, Teaching the Child to Read 
(New York : The Macmillan Company, 1950), p. 216. 
2Bond and Tinker, op. cit., pp. 234-235. 
conceivable changes in our physical means of transport and 
connnunications.l 
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To improve and strengthen the child ' s power in the connnunicative 
arts, reading, writing, and listening, many and varied experiences are 
imperative to enable him to acquire correct and concise concepts. 
However, concepts alone will not promote appreciations of meaning. 
It is necessary to apply those concepts to new experiences. Only as 
a child has many opportunities to study and use words will he increase 
his power of connnunication. Stimulating exercises in word meaning 
must be offered to enrich the child's experiences. 
To promote competence in, the use of words, Greene suggests : 
Awaken an interest in words and a curiosity about their 
composition; correct and clarify misconceptions of words of 
similar sound; ensure a swifter and more accur.ate compre-
hension of what we read; awaken a sensitivity to the latent 
values of words which enhance our appreciation of literary 
merit; develop in our own writing and speech finer discrim-
ination in the choice of words.2 
The validity of our reaction to an author's ideas and 
their influence on our lives and thinking depend, in turn, 
on accurate comprehension of his meaning. As sensitivity 
to shades of meaning develops, boys and girls begin to 
notice how an author uses particular words to evoke vivid 
imagery or emotional response.3 
It is pretty clear that one of the most important responsibil-
ities before the teacher today is to further growth in meaning vocab-
~alpole, op. cit., pp. 20-34. 
2Amsel Greene, Word Clues (Evanston, Illinois: Row, Peterson 
and Company, 1949), p. 12. 
3William S. Gray, On Their Own . iin Reading (Chicago: Scott, 
Foresman and Company, 1960), pp. 12-23. 
31 
ulary. 
If a child is to learn to read creatively, then he must 
think creatively. If he is to read critically, then he must 
think critically. Such reading is not likely to occur in 
two twenty-minute periods during the day, nor with the basal 
text as the only material. Teaching children to read crit-
ically involves using a wide variety of reading materials. 
Because of the lack of experience, of concepts, children 
have developed little of the necessary judgment for criticism. 
They need help in this area.l 
Even children with superior intelligence require special instruction 
and guidance in this particular skill. 
Practice in thinking, like practice in everything else, results 
in growth in ability when there is good instruction and guidance. To 
lead bright pupils to increase their meaning vocabularies, a study of 
words and the use of words is ~ essential. To insure this growth 
there must be appropriate activities and materials which provide rich 
and vicarious experiences in the use of language. Children will ac-
quire meanings by connecting words with the things they experience, 
by speaking and writing about them, and by reading and talking about 
them. Before they can do critical thinking they must learn "that words 
are used to persuade, to confuse, and to deceive, and also to thrill 
2 
and to inspire. 11 
Specific development of vocabulary knowledge is fostered 
by exercises designed to get the word meaning from context ; 
1June Oppenheim, "Teaching Reading as a Thinking Process, 11 
The Reading Teacher (February, 1960), 13:3:190-192. 
Zwilliam Clark Trow, 11 The Learning Process, 11 What Research 
Says to the Teacher (Washington, D. C.: National Education Associa-
tion, December, 1954), p. 5. 
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by means of authors' definitions; through structural aids to 
meaning, including affixed words and compound words; by use 
of dictionary and other reference aids to word meaning; by 
noting meaning relationships, including antonyms, synonyms, 
figures of speech, symbolic expression, and descriptive words. 
These aids to vocabulary development enable the child to 
attach meaning to the written symbol, to develop extensive-
ness of meaning, and to gain depth and vividness of word-
meaning. They also develop techniques for independently 
building meaning vocabulary.l 
It follows that early recognition of ability with a resulting 
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program of education suited to that ability is one of the surest ways 
of conserving for society the talents of its members. To stimulate 
and develop desirable reading interest, Gray requires an enriched read-
ing interests environment and abundance of worthwhile materials, and a 
continuous program of individual guidance by someone who understands 
2 
both students and reading materials. 
1 Bond and Wagner, op. cit., p. 166. 
2william S. Gray, Reading in General Education (Washington, 




These exercises were constructed in order to present new 
learning materials which will attempt to increase comprehension 
through the enrichment of word meanings. Reading progress is facil-
itated when pupils are cognizant that a word may have more than one 
meaning and pronunciation, and that shifts of meaning cause changes 
in the interpretation of a selection. The suggested exercises will 
help in presenting concepts and building understandings. 
The words used in the development of the exercises were chosen 
1 2 from the vocabulary lists of the Curriculum Foundation Series--2 , 2 , 
1 
and 3 
Attention was concentrated particularly upon enriching the 
meanings of multiple meaning words. The words were developed in the 





















These exercises have been planned for bright children who, 
irrespective of chronological age or grade placement, are reading on 
1 22, 1 level 2 , or 3 • As differences in the rate and quality of learn-
ing among the bright are to be expected, the amount of guidance should 
be in direct proportion to the teacher's knowledge of individual 
strengths or weaknesses. 
These exercises may be used in three ways: (1) by individual 
children following the given directions; (2) by a group working under 
the teacher's direction; (3) by children working in pairs using self-
checking materials. 
WORDS THAT TELL -- WHO -- WHAT -- WHEN -- WHERE 
On the line beside each group of words write one of these words : 
What 
one day ---------------------------
in the harbor 
--------
Aunt Polly ------------
at the elevator ---------
city boys 
in a flash 
------------




a loud noise 
-----------------------
on the green grass ----------
in a few days -----------------
in a safe place 
the big airplane -----------
his big brother -------------
a secret place -----------
Write the following phrases under the correct headings: 
on the barnyard fence 
early in the morning 
at that time 
two polar bears 
at the grocery store 
this country 
wild animals 
along the road 
What 
just then 
inside a cave 
next month 
in a cage 
elephant's trunk 
Saturday afternoon 
in the city 




Read each group of words. Decide whether the phrase tells where, what, 
why, when, or how. 
Write 1 before the phrases that tell where. 
Write 2 before the phrases that tell what. 
Write 3 before the phrases that tell why. 
Write 4 before the phrases that tell how. 
Write 5 before the phrases that tell when. 
as a dancer holds her hands. 
---
because of the scratching sound. 
at the top of the stage. 
before the play began. 
only a few programs. 
so that the curtain could rise. 
because of the high prices. 
near the front door. 
in two different seats. 
because he learned the part. 
among the people in the group. 
in the town of Marblehead. 
after the show was over. 
one after the other. 
one night in June. 
the table and chairs. 
all at once. 
Write a sentence using one of the above phrases. 
3/ 
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Here are some more phrases that may answer where, when, or why. 
You decide which phrase tells the answer to where, when, or why. 
Then draw a line under the right word. 
at the beginning of the line where when why 
so that it would not fall where when why 
on the top step where when why 
because he was weak where when why 
in order to stand up tall where when why 
during breakfast time where when why 
toward the lights where when why 
among the bright children where when why 
while I was talking where when why 
so his group would win the prize where when why 
before the other children came in where when why 
beside the window where when wh~ 
by the fireplace where when why 
rather than go alone where when why 
because of the storm where when why 
about the time Andy came where when why 
at a club meeting where when why 
late last night where when why 
Choose two phrases and use each phrase in a sentence. Write each 
sentence, underlining the chosen phrase. 
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When you write a news story it is important to tell: Who -- What - -




The children in Miss Wells' room will give 
a play in the Kindergarten room on Thursday 
at 2 o'clock. 





Bill Winters is having a pet show in his 
back yard at 10 o'clock on Saturday . 
On the lines below write the words that tell: 
Who ---------------------------- Where 
What When 
-----------------------------
Miss Little's class will have a Christmas 
party in their room on Friday morning at 
11 o 1 clock. 






You have learned the important words in a news story. On the lines 
below write a story that tells: 
Who : John Hill 
What: a surprise party 
When : Saturday at 2 o'clock 
Where: 110 Pleasant Street 
On the lines below write another news story that tells: 
Who: Peter Good 
What: a trip 
When: last week 
Where: to the country 
Now write a news story of your own on the lines below. 
Be sure that it tells: Who, What, When, and Where. 
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A TRIP TO THE POST OFFICE 
Here is a story about a post off ice . Some of the words are missing. 
See if you can complete the story by writing the right words in the 
blanks. Choose words from the list below the story. 
The in our room visited the 
who where 
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Patty Little's father is the He 
when who 
took us all around the post office showing every important step in 
mailing a ------------------
what 
He said, 11Many are 
what 
addressed wrong. Sometimes no street is given. 
what 
Sometimes the name of the ----------------- isn't given. Sometimes bad 
what 
handwriting makes it hard ------------------ Patty's father gave 
what 
something to think about. We will write much 
who 




gave us a wonderful time. 
who 
post office us 
postmaster state 
children envelopes 
Mr. Little letter 
the men number 
to read Friday morning 
POINTING WORDS 
When we use the words this, that, these, and those they help us to 
point to where something is. 
When something is near us we use this. 
When more than one thing is near us we use these. 
When something is not near us we use that. 
When speaking of things not near us we say those. 
Read these sentences carefully and decide which is the correct word. 
Write the word in the space. 
1. book that I am holding is excellent. 
That This 
2. are the best on your side of the room. 
Those These 
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3. If I had big doll in the store window, I ' d play. 
that this 
4. What will I do with paper in my hand? 
that this 
5. Please bring me boots. 
those these 




Make up some rules about this, that, these, and those. Use one of 
these words in each sentence below. 
1. Always use when speaking of something near. 
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2. Always use when speaking of something away from you. 
3. Always use when speaking of more than one thing 
near you. 
4. Always use ---------- when speaking of many things away from 
you. 
Make 4 sentences using this, that, these, and those. 
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RHYMING WORDS 
All rhyming words do not end with the same letters. These words rhyme. 
1 2 3 4 2 
work ball new see not 
shirk shawl shoe tea fought 
6 7 8 9 10 
night flour cart mate say 
write shower heart great sleigh 
Find the words that rhyme and underline them. 
1. tall crawl move straw 
2. match pack catch snatch 
3. head mail stale whale 
4. shine mine blind fine 
5. lean letter patter better 
6. scale sting pail trail 
7. beat fleet heat born 
8. cross lost spoke frost 
9. dash shake flash hash 
10. sheep leap peep pipe 
ll. try fi re cry sigh 
12. good would mold bud 
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COMPOUND WORDS 
A compound word is made up of two smaller words. Combine the words in 
the first column with the words in the second column to make compound 












One of the words you made will fit in each sentence. Write the 
compound word in the sentence. 
1. A ______ _ holds a candle. 
2. The candy cane has a 
-----------------
flavor. 
3. We plan on spring when the appears. 
4. President Eisenhower said to the people. 
5 . Tommy found a in the garden. 
6. loves music. 
7. The rented the apartment to us. 
8. President Kennedy welcomed the guests the capitol. 
When two words are combined to make one word it is called a compound 
word. Here are some compound words. 
farewell playground headlines doughnut 
strawberry bloodhound steamboat birthday 
footstep airplane bullfrog newsprint 
Which words in the above list answer these questions? 
Can you find two things we eat? 
Can you find two things we have? 
Can you find two things that we 
would find in the newspaper? 
Do you see two things we travel in? 
Which two are animals? 
Draw a line between the two words which make each compound word. 
somewhat gunfire pocketbook 
become leapfrog drugstore 
streamline afterthought however 
teamwork candlestick woodwork 
sawdust breakwater railroad 
because broadcast streetcar 
outlive handshake moonlight 
forward buttercup outside 
cobblestone understand baseball 
chopsticks airport anywhere 
landlord handsome everybody 
45 
46 
In the following compound words, find the two short words. Write the 











The names of these cities and towns combine two words. Draw a line 











1. Underline things that you can do . 
rake fly dig wait wiggle visit sniff 
2. Underline the things that an animal can do. 
crawl sleep jump smell bite grow hibernate 
3. In numbers 1 and 2 above, underline in red the things that 
you and animals can do. 
4. Safe places to play. Underline. 
airfield playground beach backyard house 
5. Underline "polite" words. 
please thank you excuse me cross may I 
6. Underline words used when we speak of our flag. 
Old Glory Stars and Stripes Star Spangled Banner 
7. Words that remind you of an accident. Underline. 
ambulance first ": aid police drowning injured 





windward steer win spinnaker car start sails 
9. Words that remind you of illness. 
park hospital doctor nurse medicine bed 
10. Words that we use in baseball. 
picture fly catcher pitcher glove base 
48 
The words on each line have something in common. Can you find at the 
bottom of the paper another word for each line? 
1. oats, beans 
2. chicken, goose 
3. cent, dime 
4. table, bureau 
5. dress, coat 
6. October, June 
7. lettuce, carrots 
8. pitcher, catcher 
--------------------
9. blackboard, desk 
---------------------
10. cocoa, coffee 
11. airplane, bird 
12. ball, doll 
13. father, baby 
14. train, car 
15. daisy, tulip 
16. mailman, fireman---------------------
17, horse, goat 
Choose a word and think how it is like the words on any line. Put it 
where it fits. 
beach barley hat baseball wagon beets 
month nickel hen teacher March milk 




Underline the words that do not belong. 
1. second ninth to fourth 
2. won't was don't wasn't 
3. told whispered heard said 
4. gave fire heat flame 
5. bricks food stones marble 
6. fall drop would fell 
7. burn digging scorch singe 
8. pile careless care careful 
9. himself boy lad girl 
10. built herself construct make 
ll. late tardy pick early 
12. front side side back 
13. clean polish circus shine 
14. place here there start 
15. elephant goose tiger giraffe 
Underline words that remind you of Hallowe'en, 
goblins witches bats beach j ack-o!'. lanterns 
Put a ring around words that remind you of Christmas 
wreaths presents tree ornaments about 
Underline words that remind you of Abraham Lincoln. 
president sixteenth freedom shot rake Civil War 
Underline the words that remind you of George Washington. 
first Revolutionary War Virginia park soldier 
CLASSIFICATION 
Who Can Do It? 
Draw a line to the correct answer. 
Which of these people 
paint to earn a living? 
fly an airplane? 
make the bread we buy? 
extinguish fires? 
grow fields of wheat? 
deliver the milk? 
mend our shoes? 
trim hair? 




examine your teeth? 































In the lines below draw a line under the word that does not belong. 
1. earth sky water bread 
2. lion silly fox bear 
3. country town city boil 
4. porridge quick roll breakfast 
5. cake brownie tart pot 
6. floor ceiling hot walls 
7. third above below straw 
8. hair together group both 
9. cried talked turn laughed 
10. answered replied muttered keep 
11. near move above below 
12. s care shook pulled pushed 
13. blow strike hit fish 
14 . right plant seeds weed 
15. spring beautiful autumn summer 
Underline the things we may find at the beach . 
---
waves sand sink water pebbles people 
Put a ring around words that tell time. 
early late morning noon night train evening 
Underline the money words. 
cent frog dollar penny dime quarter nickel 
Put a ring around the clothes. 
lamp sweaters suits shirts skirts dresses 
SENSORY IMAGERY 
These phrases help you to (1) see, (2) hear, (3) smell, or (4) taste 
something. Before the phrases below write the number ; 
(1) if it makes you see something 
(2) if it makes you hear something 
(3) if it makes you smell something 
(4) if it makes you taste or want to taste something 
( ) as they clumped along in their cowboy boots 
( ) bright winter stars in the sky 
( ) galloping along the road 
( ) moving toward me through the mud 
( ) delicious fudge cooking 
( ) a basket of fresh biscuits 
( ) swishing his tail 
( ) an itching spot 
( ) arches her back 
( ) a loud roar of thunder 
( ) whimpered a little 
Complete these sentences with the phrases from above. 
1. When my cat is cross she 
2. The sick little puppy--------------------------------
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3. It was a clear night with 
---------------------------------
4. Mother put 
-----------------------------
on the table. 
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SENSORY IMAGERY 
Many words and phrases help you to (1) see a picture, (2) hear differ-
ent sounds, (3) smell a particular thing, (4) see action taking place. 
If the phrases below help you to: 
(1) see a picture, write 1 in ( ) before the phrase. 
(2) hear something, write 1 in ( ). 
(3) smell something, write lin ( ). 
(4) see action, write~ in ( ). 
( ) licking his dirty feet 
( ) a whiskered face 
( ) ( ) running by my side 
( ) sing a song 
( ) hippity hop to the garden 
( ) ( ) bouncing on a chair 
( ) wagging a tail at me 
( ) short and scrubby animal 
( ) a buzzing fly 
( ) a mince pie in the oven 
Decide which one of the above phrases would make good sentences. 
Write one phrase in each space. 
1. The rabbit went--------------------------------------------
2. Mother had----------~-------------------------------------
3. My pet dog has---------------------------------------------
4. Ted hit and killed it. 
Some words give us such good pictures 
or~ the things they tell about. 
under the correct headings. 
crowded c i ties 
ticking away 
a duck's quack 
j uicy sweet 
freshly cut grass 
scampered away 





we can almost see, smell, hear, 











As you read each of the following phrases think of which kind of 
animal it brings to mind. Does it describe a squirrel, a deer, 
a beaver, or a bear? Write the phrases under the correct heading. 
a long, fluffy tail prancing across the meadow 
chattered and chattered bees stung his nose 
a dark cave thick, flat tail 
building a dam leaped over the thicket 
signaling to the fawns hiding nuts 
smelled honey gobbled juicy berries 
splashed and swam dashed into the forest 





Contractions are the shortened form of words. Certain pairs of words 
are often used together. You will find many of the contractions that 
are listed below in your reading books. 
Words Contractions 
are not aren't 
can not can't 
could not couldn't 
did not didn't 
does not doesn't 
do not don't 
has not hasn't 
have not haven't 
is not isn't 
must not mustn't 
should not shouldn't 
was not wasn't 
were not weren't 
will not won't 
would not wouldn't 
Did you notice that all of the contractions above were formed by · 
leaving out the Q in not? Write a contraction in the sentences below. 
1. The postman coming today. 
is not 
2. Billy read the story. 
has not 
3 . . The visitors coming this morning. 
are not 
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Here are some contractions in which the apostrophe (') takes the place 
of two letters. 
Words Contractions 
I will I'll 
I have I've 
we will we'll 
we have we've 
you will you '11 
you have you've 
they will they'll 
Some children use its when they should use it's. Read these 
sentences carefully and see if you can tell why the underlined 
words were used. Put a red line under the contraction. 
1. It's a big bird with its wing broken. 
2. It's flying to its nest. 
3. The rug has lost its newness. It's about ten years old. 
4. Please give the turtle its food when it's time. 
5. It's time for the squirrel to build its home. 
s 
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they're there their 
Draw a ring around the correct word for each sentence. 
1. Let me see paper. 
your you're 
2. Tell Sally when ready. 
your you're 
3. I know ring is on the table. 
whose who's 
4. Do you know wearing my cap? 
whose who's 
5. Can you guess waiting for you? 
whose who's 
6. When will I know if the right size? 
its it's 
7. What do you think planning to do? 
their they're 
8. All the boys put skates here. 
their they're 
9. Where did the girl's team put ? 
theirs there's 
ANTONYMS 
Underline the two words that are opposite in meaning. 
1. top better bottom 
2. forget remember remain 
3. high loud low 
4. never always now 
5. far next near 
6. before after here 
7. short lunch long 
8. start end begin 
9. clean dear dirty 
10. late early evening 
Think of a word that is opposite to the underlined word in each 
sentence. Write it above the underlined word. 
1. Jim was when he saw the lion. 
fearless 
2. We are always when we make others unhappy. 
3. The ocean is very 
shallow 
4. We salute our flag with our hand over the heart. 
left 





The word antonym is not in all beginning dictionaries. An antonym is 
a word of opposite meaning; as, "old" and "young" are antonyms. We 
usually refer to these words as "opposites." 
In the sentences below fill in each blank with the opposite of the 
word underlined. 
1. Please do not untie your lacing after I----------- it. 
2. You may have the bigger cone and I will take the----------
3, Jim has more marbles and Harry has than Dick. 
one. 
4. We can get the wagon up the hill if I pull and you----------
5. Some like hot drinks while others like drinks. 
6. The days are long in the summer and----------- in the winter. 
1. If you me your pen, you may take this one. 
2. Please the baskets when they are full. 
3. Jim the quarter that Jill lost. 
4. When we a game, we do not lose it. 
5. This statement is and that one is false. 
6. Your team may go we will go last. 
See if you can pair these antonyms. Draw a line from the one in the 








Here are some more antonyms. Underline the word which is opposite to 
the underlined word in each sentence. 
1. One train came in as the other went 
--------------------out after on 
2. The stage lights went on when the house lights went-----------
no off in 
3. The days are longer in summer than in-------------------------
place home winter 
4. The clothes are wet but the sun will them. 
-------------------dry fry back 
5. If you sell the vegetables I will---------------------- them. 
happy good buy 
6. It is dark now but it will soon be 
---------------------------night light strong 
7. You wear a narrow shoe while I wear a one. 
----------------------bright wide low 
8. The good fairy chased the------------~~----------
wicked dull wise 
witch. 
9. A soft voice is more pleasant than a------------------- voice. 
cool kind loud 
10. Please stand now, you may 
------------------------
later. 
rest sit fall 
See if you can make up a sentence with opposites . 
t,; 
ANTONYMS 
On each line find two words that are opposite in meaning. Underline 
them. 
1. empty gay full 
2. high slow low 
3. open close feel 
4. above back front 
5. teach felt learn 
6. below above left 
7. full hard soft 
8. sweet good sour 
9. long sharp dull 
10. absent present along 
Make the following sentences correct by writing the opposite above 
the underlined word. 
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1. President J. F. Kennedy is the president elected. 
oldest 
2. All good citizens pray for 
war 
3. It is to obey the traffic lights. 
dangerous 
4. To stay you must have the proper food and rest. 
unhealthy 
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Think of a word that is the opposite to the underlined word. Write it 
in the space provided. 
1. We say grace before and----------- meals. 
2. You will either laugh or at the movie. 
3. Either of the two boys or of the girls come. 
4. The floor should be clean and not 
5. Please start at the top of the row and go to the 
6. I am sorry to be late for the show. 
7. The teacher will answer your 
8. Alice was present at the meeting but Judy was 
9. We must always be polite and-----------
10. Whether you buy an expensive pen or a ----------- depends on 
how much money you wish to spend. 
Here are some words that have something in common. The words in the 
first columns belong. The words in column three are not on the correct 
line. Find the line where each belongs. Write it on the line. 
before between cry 
polite rough never 
laugh smile after 
expensive normal rude 
always sometime cheap 
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OPPOSITES 
Write the word that belongs at the end of each sentence, 
A gate in the fence will either open or --------------
A car may turn either to the right or to the 
Fruit may taste either sweet or 
----------------
Roller skates may go either slow or 
A boy may be either short or ----------------
A traffic officer may tell a car either to go or to ---------------
Temperature outdoors may be either hot or -----------------
A street may be either long or 
An apple may taste either good or ----------------
Children at a party may be either noisy or 
An automobile may be either large or 
-----------------
In the spring the weather may be either cool or ----------------
Electric lights may be turned either on or 
An arithmetic problem may be either hard or 
Music on the radio may be either loud or ---------------
An escalator may take you either up or 
A tractor may either push or 
People's hair may be either light or 
A girl may be either happy or 
A baby may be either asleep or 
A kite may fly either high or 
A mattress may be either hard or 
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Draw a line under the word that is opposite in meaning to the first word. 
1. full plenty empty heavy 
2. first last next second 
3. play read jump work 
4. cool cold hot warm 
5. sunnner winter July fall 
6. always now never then 
7. quiet sound still noisy 
8. fat large thin small 
9. smooth crooked rough level 
10. many some most few 
11. near next far always 
12. bright shining dark light 
13. large huge small big 
14. save spend sell give 
15. beautiful nice ugly pretty 
.16. poor plenty full rich 
17. above below high over 
18. wise happy clever foolish 
19. hot warm ice cold 
20. strong light good weak 
21. false no true yes 
22. dull sharp knife heavy 
23. push hard pull cart 
24. slowly quickly evenly sharply 
25 . late home hour early 
On each line write a word that will finish the story. The word you 
write will mean the opposite of the underlined word. 
Sally 's cat had two kittens. One was black and the other 
was 
gray pretty white 
Jack has a new sled. He will walk ~ Oak Hill and then 
slide 
over down around 
The long line of cars was like a parade. There were two 
cars ahead of ours and four cars 
near together behind 
This morning we were up early enough to watch the sun rise. 
This 
--------------- we will watch the sun set. 
evening noon moon 
Bill dressed in such a hurry this morning his shoes didn't 
match. His right shoe was black and his shoe was 
brown. 
left second first 
The road to Jim ' s house went around a big hill. It was a 
longer walk than Joe wanted to take. He thought it would be 
to walk over the hill. 
nearer shorter corner 
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On Saturday Jill's aunt is coming to v i sit. Her-------------
is coming next week. 
friend brother uncle 
Today we are going to have a contest in social studies. The 
girls will ask the questions and the boys will 
them. 
answer tell help 
"Put away your toys before you leave, Mary," said Mother. 
II you come back it will be time for dinner." 
When Soon After 
Yesterday we couldn't play outdoors because it was a stormy 
day. Today we can slide in the snow because the day is 
cloudy clear frost 
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A word that is opposite in meaning to another word is called an antonym. 
Dull is an antonym of sharp. 
Beside each underlined word below write an antonym. Then write a 


















Write sentences meaning the opposite of the ones given. Use an 
antonym for the underlined words. 
1. John Hill was proud of his little brother. 
2. 
1. Bob was kind to his dog. 
2. 
1. The news made Mother very~· 
2. 
1. Father walked across the room to open the window. 
2. 
1. On Hallowe'en Mary wore a beautiful mask. 
2. 
1. The children bought many t h ings at the fair. 
2. 
1. At the corner the car turned to the right. 
2. 




The opposite of ask is tell. The opposite of a question is an answer. 
Write a question for each of the following telling sentences. Be sure 
to put a question mark at the end of your sentence. 
1. 
2. The squirrel hid his nuts in the old oak tree. 
1. 
2. Jim will not wear his rubbers this morning. 
1. 
2. Mary wanted to make a new dress for her doll. 
1. 
2. Bob is ready to play in the school band. 
1. 
2. The baby was sleeping in his carriage. 
1. 
2. The rabbit hopped through the woods. 
1. 
2. The young man was leading a monkey. 
1. 




We use this when speaking of something near us. 
We use that when speaking of something away from us. 
Write this or that on the line before each group of words. 
1. coat I am wearing 
2. bird up in the tree 
3. plane in the air 
4. pen I am using 
5. book I am holding 
6. house on the hill 
7. car down the street 
8. story I am reading 
9. horse in the field 
10. apple I am eating 
Write the word this or that in the blank in each sentence. 
1. Can you see tower over there? 
2. story I'm reading is interesting. 
3. Was a jet plane I heard? 
4. car is miles away by now. 
5. doll I have belongs to Mary. 
6. I like pen I am using. 
7. Does glove I have belong to you? 
8. book on the shelf belongs to Jack. 
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We use these when we speak of things near us. 
We use those when we speak of things away from us. 
Write the word these or those on the line before each group of words. 
1. ________________ __ jet planes in the air 
2. shoes I am wearing 
3. boys over there 
4. flowe rs in the garden over there 
5. pencils I have in my hand 
6. children beside me 
7. birds in the apple tree 
8. 
--------------------- books here on my desk 
9. 
--------------------- boats out there on the lake 
10. pictures on this wall 
11. rings on my fingers 
12. cows across the road 
Write the word these or those in the blank in each sentence. 
1. games we played yesterday were fun. 
2. flowers in your garden over there are prettier 
than in my garden here. 
3. What kinds are plants over in Mrs. Hill's garden? 
4. boots I'm wearing belonged to my brother. 
5. books I am holding are very interesting. 
6. cows across the road are lost. 
HOMONYMS 
Homonyms are words that sound alike but are not spelled alike and do 
not have the same meaning. Wood and would are homonyms. 
Write the correct homonym in each blank. 
to two too 
l. I had little dolls. 
2. I gave a doll my sister. 
3. Mary has a little doll, 
4. David moved the city. 
5. Her mittens are small. 
6. Jack paid nickels for the pencils. 
7. I am going the play, 
8. Jim paid dimes t ide on the bus. 
9. Do you have papers for me? 
10. Tim's boots are big for him. 
Draw a line under the correct homonym to complete each sentence. 
1. The long sickness made Joe very (week weak). 
2. Saturday is the last day of the (week weak). 
l. Nancy (sighed -- side) when she saw all the work . 
2. Betty will play the game on my (sighed-- side). 
1. The corn was planted in long (rose-- rows). 
2. The ducks (rose - - rows) from the lake. 
/j 
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Homonyms are words that sound the same, but have different meanings 
and are usually spelled differently. 
Say this word l· 
Say this word eye. 
Do they sound the same? Yes, they do. 
Do they mean the same? No, they don't. 
1. A cinder went into my eye. 
2. I am thinking as I read. 





his lunch slowly. 
2. Four and four are 
3. Joe was so hungry that he all the sandwiches. 
4. comes after seven. 
5. Where were you at o'clock? 
no know 
1. When will you 
-----
if you may come to the circus? 
2. There are free tickets this year . 
3. I feel that your mother wil l not say to you. 
4. My mother said that 
-----
tickets are that expensive. 






Homonyms, as you know, are words that sound the same. You must choose 
the correct form from the context of the sentence. 
Here are some new homonyms. Cross out the word that does not fit the 
meaning. 
rode 
1. The through the woods is a winding one. 
road 
rode 
2. Which would you take to Brookline? 
road 
rode 
3. On moving day, Billy and Dick in the big truck. 
road 
rode rode 
4. Terry down the on his new bicycle, 
road road 
threw 
1. The tall boy the ball into the basket. 
through 
threw threw 
2. David the beanbag the open window. 
through through 
threw 
3. I will soon be with the glue. 
through 
threw 
4. We look the peekhole before we open the door. 
through 
threw 
5. Looking the glass-bottom boat, we saw the fish. 
through 
Homonyms are fun. Many words that we use daily are homonyms. Find 
the right word for each sentence and underline it. If you are not 
sure, check the meaning in the sentences at the bottom of the page. 
gait gait. 
1. The horse changed his as he went through the 
gate gate 
blue 
2. The ribbon was first prize. 
blew 
break 
3. ~ch jockey will try to the record. 
brake 
nnaet 
4. We will the winner after the race. 
meat 
their their 
5. All the owners will be wearing colors. 
there there 
gait--manner of walking; kind of steps used in going along. 
gate--an opening in a wall or fence. 
blue--color; sad or discouraged. 
blew--did blow. 
break--go beyond. 
brake--anything used to check or slow up the speed of wheels. 
meat--animal flesh used for food. 
meet--be introduced to. 
their--belonging to them. 
there - -in t hat place. 
76 
77 
These words sound the same but have different meanings. Underline the 
word that makes the sentence correct. 
1. "Please may I have another (piece, peace) of pie?" asked 
Sally. 
2. "I could eat the (hole, whole) pie," said Dick. 
3. "What kind of (flower, flour) did you use, Mother," asked Jane. 
4. "I (new, knew) that you would enjoy it," smiled Mother. 
5. "You may (see, sea) for yourself what (flower, flour) I used," 
Mother replied, 
6 . "Oh, you did (knot, not) use cake (flower, flour)," laughed 
Jane. 
7. "When you (made, maid) the pastry, did you (beet, beat) the 
ingredients together?" inquired Jane. 
8. "No," laughed Mother, "the (doe, dough) for the pastry is 
mixed with a fork to combine the materials used." 
9. The children (no, know) that mother is an excellent cook. 
She can make (plane , plain) or fancy goodies. 
1. Write a sentence asking for some cake using one of the words in ( ) 
in the first sentence above. 
2. Use e i~her flour or flower in a sentence. 
7" I 
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HoroonY_!!!s are fun to use. Read each question and answer it by drawing 
a line under the correct word. 
1. Which word makes you think of an animal? hair hare 
2. Which word makes you think of a dinner? meet meat 
3. Which word makes you think of the ocean? sea see 
4. Which word makes you think of a table? wood would 
5. Which word makes you think of correct? write right 
6. Which word makes you think of mittens? pair pear 
7. Which word makes you think of a boat? sale sail 
8. Which word makes you think of the wind? blew blue 
9. Which word makes you think of smell? knows nose 
10. Which word makes you think of place? there their 
Underline the word that belongs in the sentence. 
1. Fred filled the pail pale 
2. Mrs. White's brought a cake. made maid 
3. The cobbler put a new on my shoe. sole soul 
4. We always have to for Tom. weight wait 
5. The stone went through the window pane pain 
6. Did you pin the on the donkey? tail tale 
7. The snow made a frosty seen scene 
8. The came down in silver showers. rain rein 
9. Ned's eye is excellent. site sight 
10. The was heard for miles around. short shot 
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Here are some more words that are pronounced alike but have different 
meaning and spelling. 
herd heard 
1. The animals in a herd are usually large and all one kind. 
2. Sometimes we speak of a large group of people as a herd. 
3. If we hear some particular news today, tomorrow we will say, 
"We heard about it yesterday." 
4. The blasting noise was heard in Swampscott. 
Read the following sentences and underline the word that fits the 
sentence. 
l. The furmer tried to the cows together. herd heard 
2. When I the noise, I was frightened. 
3. In the middle of the night Terry 
----
an owl hoot. herd heard 
4. The trees in the jungle were trampled by a 
-----
of ele-
phants. herd heard 
5. The fire whistles were in the next town. herd heard 
l. If I want you near me, I might say, "Stand EY me. II 
2. When traveling we pass EY many signs. 
3. We may travel EY airplane, train, bus, or car. 
4. We buy butter EY the pound. 
5. We pay for everything that we buy. 
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The words in each pair below are 
one word in each pair which will 
homonyms. They sound alike. Find 
complete a sentence. The number of 
pair to use. the sentence will tell you which 
1 2 3 ± 2 
waist so hear one bear 
waste sew here won bare 
.§. l .§. 2 10 
whole fair sale peeks scent 
hole fare sail peaks sent 
Write the correct word in the sentence. 
1. It is wrong to food. 
2. Mother will the button on your coat. 
3. Listen and you will 
------
the music. 
4. Who the hockey game? 
5. Sally likes to walk on the sand with feet. 
6. The workmen dug a big for the pole. 
7. The bus downtown is fifty cents. 
8. The girls in my sister 's room are having a cake 
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9. In this picture the IOCluntain are covered with snow. 
10. Was your new book to all the schools? 
Draw a line to the words that sound alike. 
wait through cell seize 
fur hare herd sell 
threw weight seas main 




Homonyms are words that sound alike but are not spelled alike and do 
not have the same meaning, Deer and dear, road and rode, are homonyms. 
How many pairs of homonyms can you find in the list below? Write them 
on the lines. 
steak stake hear hall 
sew ear would bare 
bee eye cup wood 
flour so fur I 
see floor done cap 
toe sea be haul 













Find the correct word at the end of each sentence and write it in the 
blank space. 
1. The weather was 
-----
today. (fair, fare) 
2. Did you pay your bus ________ ? (fair, fare) 
3. The man was to his customers. (fair, fare) 
4. Children pay half 
----------
on the train. (fair, fare) 
1. Would you like to in the play? (bee, be) 
2. All the parents will there. (bee, be) 
3. The bear was stung by a 
------
(bee, be) 
4. A ___ _ gathers honey from flowers. (bee, be) 
1. Trees were of leaves. (bear, bare) 
2. The roamed the forest. (bear, bare) 
3. I saw a polar at the zoo. (bear, bare) 
4. I went to the cupboard but the shelves were 
(bear, bare) 
1. I cannot you until tomorrow. (see, sea) 
2. The is calm after the storm. (see, sea) 
3. I do not the one you mean. (see, sea) 
4. We saw the ships sailing at (see, sea) 
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Write each word on the line where it belongs in the sentence. 
wood would 
1. The saw not cut through t he hard 
-------- --------
eye I 
2. have a pebble in my --------
3. David-------- the pony down the to Jim's house. 
toe tow 
4. Tom stubbed his on the rope. 
fir fur 
5. The girl in the coat stood under the tree. 
steak stake 




7. The men will the piano through the 
sew 




Synonyms are words that are closely related in meaning to each other. 
They do not always mean exactly the same thing. 
Look at these words. Decide which words in each row are synonyms. 
Underline the words that mean almost the same as the first word. 
1. beautiful attractive charming homely 
2. large enormous huge tiny big 
3. yell scream quiet shout bellow 
4. swiftly lastly quickJ..y rapidly 
5. laughable comical witty amusing large 
6. quiet silent still hush weep 
7. shy bashful coy funny timid 
8. smell odor fly scent perfume 
9. smart brilliant clever dumb witty 
10. small little tiny fall wee 
Find a synonym for the underlined word. Write it above the word. 
1. The first boy was too to reach the box. 
small 
2. The play was 
laughable 
3. He was too to go to the party. 
4. Did you hear the frightened boy "Help?" 
A synonym is one of two or more words having the same or nearly the 
same meaning. Connect the words that mean the same. 
courageous evil 
bough cloudy 
throw f ur i ous 
bad brave 
d i m limb 
angry fling 
















Here are some synonyms. Choose one of these to replace each underlined 
word in the following sentences. 
strange amount bough fair 
received warning replied let 
rapid scent destroy brave 
1. The hounds followed the odor of the fox. 
2. The little child answered politely. 
3. The ~rmer sold his truck at a reasonable price. 
4. The injured player made a swift recovery. 
5. The limb of the tree is laden with snow. 
6. I had a queer feeling in the old house. 
7. What was the price you paid for the bread? 
8. Do not ruin your new bicycle by throwing it there. 
9. A good driver always obeys the caution signs. 
10. Jack ZQ! a letter from the president. 
1. may replace odor. 
2. may replace answered. 
3. may replace reasonable. 
4. may replace swift. 
5. may replace limb. 
6. may replace queer. 
7. may replace price. 
8. may replace ruin. 
9. may replace caution. 
10. may replace got. 
I. 
A synonym is one of two or more words having the same or nearly the 


























Words that mean the same or almost the same are called synonyms. Read 
the following sentences. The underlined words are synonyms. 
Mr. Hill was worried about the snow storm. 
Mr. Hill was troubled about the snow storm. 
Mr. Hill was anxious about the snow storm. 
In the sentences below write synonyms for shouted. You may need to 
look at the words at the bottom of the page. 
"Stop that car," shouted Mr. Hill. 
"Stop that car, II Mr. Hill. 
"Stop that car, II Mr. Hill. 
"Stop that car, II Mr. Hill. 
Write synonyms for hurried. 
Mr. Hill hurried out of the house. 
Mr. Hill out of the house. 
Mr. Hill out of the house. 
Mr. Hill out of the house. 
Write synonyms for looked. 
The children looked through the window. 
The children through the window. 
The children t hrough the window. 
Write synonyms for hunted. 
The children hunted for a shovel. 
The children for a shovel. 
The children for a shovel. 
raced screamed hastened gazed yelled 
peeked searched dashed cried looked 
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Can you think of a synonym for the word given? If you are not sure 
you have chosen the right word, check it in the dictionary. Fill the 
blanks and write a sentence using the new word. 
wash b e 
---
1. 
rest n p 
2. 
happily g ____ y 
3. 
twelve d n 
---
4. 
foolish s ___ y 
5. 
purpose a m 
6. 




Draw a line under the best answer. 
1. A rake is an implement used 
in the house 
in the garden 
in the garage 




3. A gridiron is 
a football field 
a playground 
a cooking utensil 




6. Ready means 7. Wiggle means 
to handle 






to warm up 
to move to 
and fro 
{C. 
Write a word on the line to complete each of these descriptive 
phrases. Choose your word from the list below. 
as sweet as 
as happy as 
as cold as 
as hard as 
as soft as 
as heavy as 
as blue as 
as funny as 
as loud as 
as fast as 
a clown steel 
a lark feathers 











Find the co rect definition for each word. Draw a line from the word 
to the defi ition. 
hill young cow 
after to sew together 
gold land at a higher level 
calf next, following 
stitch a precious metal 
You will fi d the missing word in the list above. 
old prospector found 
a precious metal 
2. ther felt much better the operation. 
following 
has wobbly legs. 
young cow 
andmother will the rip in Ted's shirt. 
sew together 
5. 0 r gang will slide down the 
high land 
Put one of hese words in each sentence. 
han erchief honk sign hungry telephone 
l. uld hear the of the wild geese. 
2. The children ate and ate. 
3. Tod the is a necessity in the modern home. 
4. Dad will my report card. 
5. ould always have a with us. 
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WORD MEANING -- "th" Words 
Underline t e correct word. Look carefully as they begin the same. 
1. A ice is bigger Dick. 
than there then 
lion roared like 
thumb thunder t gread 
rose bush has on the stem. 
----------------
thirs~y those thorns 
4. 
-r---------- comes after Wednesday. 
Thanks Thursday Themselves 
5. house is the green one over 
then their there 
6. ther uses a when she sews. 
thimble three throat 
and three are 
threw thirteen thunder 
is a worm in apple. 
throw thick this 
9. e your books on the table? 
them those third 
ball went the basket. 
thing thud through 
11. sun will help the ice and snow. 
thaw thank then 
12. is an instrument to measure the degree of heat. 
thigh thermometer thirst 
WORD MEANING 
One of these words is the correct word for a sentence. Can you find 
the sentence? Write each word where it belongs. 
neighbor balloon closet goat 
telephone clothes camera trick 
calf canoe 
1. A small light boat propelled by paddles is called a 
2. A baby elephant is called a 
3. You don't have to be a to wear a beard. 
4. Mother stores her furs in the cedar 
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5. Now we may directly to very distant points. 
6. The in the gray house is very kind. 
7. The Navy sent two men up in a 
8. Well-tailored are always in style. 
9. Within minutes you can see the picture taken with Dot's 
10. The magician did many exciting 
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WORD MEANING - - Final e 
Here are words that look alike except for the last letter. The e at 
the end of each word changes the word and its meaning. Cross out the 
word that does not belong in the sentence, 
1. Terry will on the bus. 
hop hope 
2. He will take a to the mountains. 
rid ride 
3. His mother him some sandwiches. 
made mad 
4. He took a to help him climb, 
can cane 
5. When he gets there he will write a home. 
note not 
6. I wonder if he will miss his fishing 
rode rod 
Choose the correct word and put it in the sentence where it belongs. 
1. Mother will let the new dishes, 
use us 
2. Sally three cakes the party. 
at ate 
3. I that we can play _________ scotch at recess. 
hop hope 
4. You may the pictures of the presidents 
in your book. past paste 
WORD MEANING 
To be sure you understand the meaning of the words at the bottom of 
the page, match the meaning with the word. Write each word beside 
its meaning. 
full of charm 
to move from one place to another 
to leave out or omit 
calling for immediate action 
to take in as part of a whole 
to receive or take willingly 
something very old 
to spend the winter in a condition of sleep 
very pleasing to the taste 
a short news item 
not letting light through 
to hold dear 
accept delicious include 
ant iqqe except migrate 
bulletin gracious opaque 





When we do not know what a word means we look it up in the dictionary. 
A dictionary gives the definition or meaning of a word. See if you 
can find the definition for each word below and write it on the line 













a house or residence to mutter in discontent 
a mischievous child to walk proudly 
a container lowland surrounded by hills 
to rub or touch lightly to move lightly and quickly 
to fasten as by hook piece of land where grass grows 
thin not fat to make oneself ready 
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Do you know the word that fits in the space given? 
sure you have chosen the correct word, check it in 
Write a sentence using each word. 
If you are not 
your dictionary. 
To move back and forth f __ p 
to talk very proudly b t 
to beg or plead c X 
to cause to rise r e 
to fasten as by a hook h h 
to decorate t m 
to seize something suddenly s h 
to spring off the ground 1 - - p 
to walk proudly p ____ e 
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MULTIPLE MEANING 
Many words have more than one meaning. The word train has at least 
six meanings which we use daily. Here are sentences using the dif-
ferent meanings of train. 
1. Dick counted twenty cars in the freight train. 
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(Train in this sentence means a connected line of railroad cars.) 
2. The wagon train was in Indian country. 
(Train in this sentence means a line of wagons moving along 
together.) 
3. The bride's train was very long. 
(Train in this sentence means the part that hangs down and 
drags along. 
4. Mr. Winter will train his children to respect authority. 
(Train in this sentence means teach.) 
5. The football players will train for weeks before the game. 
(Train in this sentence means become fit by exercise and diet.) 
6. The gardener will train the ivy around the trellis. 
(Train in this sentence means make grow a certain way.) 
Carefully read the following sentences. Under each sentence write the 
meaning of train in that sentence. 
1. Jim will have to train if he is to be on the team. 
2. It took the freight train ten minutes to pass. 
3. Mother's new evening dress has a train. 
4. Bobby is going to train his hair in a whiffle. 
MULTIPLE MEANING 
Some of these words have more than one meaning. 
decide if it can be used in more than one way. 









As you say each word 








In the following sentences there are missing words. Use one of the 
words above to complete each sentence. Use the same word in the same 
sentence. 
1. In the 
----------- we like to throw the leaves up and watch 
them 
-----
2. Although his arm is sore Jim is to play in the 
baseball 
3 . In writing a ---------- the greeting begins with a capital 
4. Daddy lit his pipe with a-------- as we watched the tennis 
5. Put a 
----------






Did you know that candy has another meaning other than something made 
o f sugar? Here are sentences using the different meanings of candy. 
1. On page 728 Fannie Farmer tells how to candy orange peel. 
(Candy in this sentence means a way to prepare a food.) 
2. When mint jelly has been left in an open jar for some time 
it will candy. 
(Candy in this sentence means to crystallize.) 
3. Candy is a favorite dessert of mine. 
(Candy in this sentence means the candy that we like to eat.) 
Carefully read the following sentences. Write the meaning of candy 
in each sentence. 
1. Dick gave Spot a piece of candy as a reward. 
2. Mother is making a syrup to candy the sweet potatoes. 
3. Marmalades will candy if exposed to the air too long. 
4. Cmcolate is the candy that I like best. 
5. Did you ever try to candy grapefruit peel? 
t v/ 
MULTIPLE MEANING 
Find the different meanings£or each word. Underline the group of 
words which show the meanings of the underlined word. 
1. The word boil means: 
bubble up and give off steam 
one of the pieces of a skeleton 
a red painful swelling on the skin 
2. The word roll means: 
move along by turning over and over 
a kind of bread 
a made-up story 
3, The word watch means: 
look carefully 
hide away 
a time piece 
4. The word pick means: 
a painting or drawing 
choose or select 
a sharp pointed instrument used to break ice 
5. The word buzz means: 
the humming sound made by bees 
fly an airplane very fast and low over a place 




These words have more than one meaning. Put a check before the two 
sentences in each group where the underlined word has the same meaning. 
Daddy wore a bright red tie on St. Valentine's Day. 
Please tie the string around this package. 
_____ Why don ' t you tie your shoelace? 
Did your car stall on the hill? 
Velvet put her horse in the stall. 
Keep the engine going and it won't stall. 
Wipe the mud off your shoes or it will cake on them. 
The white cake has a chocolate frosting. 
_____ Will you bake a cake for the fair? 
The gardener will pot the geranium for indoors. 
_____ Ann took the££! off the stove. 
_____ A EQ! can be made of stainless steel. 
At the P.T.A. meeting Mr. Sands had the floor. 
The floor in Peter's room has been waxed. 
Place your feet flat on the floor. 
_____ Straw covered the floor in the barn. 
In the summer many wear straw hats. 
Use only one straw to suck the milk. 
MULTIPLE MEANING 
The same word may do different kinds of work in a sentence. Its 
meaning depends upon how it is used in the sentence. 
1. The iron is very hot. 
2. You should iron your dress carefully. 
3. Peter won the tennis match. 
4. The painter can match the color of the lamp. 
5. Tom likes to read where the light is bright. 
6. Before dinner Susan will light the candles. 
7. At the parade I saw you on the Boy Scout float. 
8. I learned to float at the Y.M.C.A. pool. 
9. The queen rode in a red coach. 
10. Dick's father will coach the basketball team. 
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Read these sentences carefully and decide which of the meanings is the 
same as in the sentences abo~. Put the correct number in the ( ) 
beside the sentence. 
( ) Take the wrinkles out with the iron. 
( ) Mother's shoes match her handbag. 
( ) The light is on up in the bedroom. 
( ) Some soaps will float in the water. 
( ) The high school teacher will coach us. 
MULTIPLE-MEANING WORDS 
The word store has more than one meaning. You will find a list of 
some of the meanings below. 
1. store to supply or stock up 
2. store to lay away for future use 
3. store a shop where goods are sold 
4. store ready for use storage 
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After each sentence write the number o f the meaning you think the word 
store has in that sentence. 
1. Mother stored the meat in the freezer. 
2. The cupboard was stored with food for the winter. 
3. Sister bought her dress at the new store. 
4. They had a surprise in store for them. 
5. The pantry was well stored with canned goods. 
6. He had a store of good j okes. 
7. The sleds were stored in the attic. 
8. Will you go to the store for me? 
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MULTIPLE -MEANING WORDS 
The word match has more than one meaning. You will find some of the 
meanings listed below. 
match 
1. A short, slender piece of wood with a tip that produces 
fire when scratched 
2. A person or thing that is equal to another 
3. A thing that is exactly like another 
4. Two people or things that go well together 
After each sentence write the number of the meaning you think the 
word match has in that sentence. 
1. Patty and Joan are a good match. 
2. The bear was a good match for its enemy. 
3. We didn't have a match for the camp fire. 
4. This cloth is a match for that. 
5. This sweater and plaid skirt are a match. 
6. Put the match out o f the baby's reach. 
7. That chair and the one I have are a match. 
8. Our team was a match for the SHS team. 
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Some words have more than one meaning. Fall can mean to fall down or 
in the fall of the year. In each sentence below there is a word with 
a line under it. At the right are the two meanings that the word may 
have. Put 1 before the meaning that the word has in the f i rst sen-
tence. Put 2 before the meaning that the word has in the second sen-
tence. 
1. Mother was angry and~· 
2. Be careful when you~ the street. 
1. Can Tim row a boat? 
2. Joe sat in the first ~· 
1. He tried to jam his cap into his pocket. 
2. May I have jam on the bread? 
1. The man had to lean on a cane. 
2. He was a lean horse for a race. 
1. It was fun to loaf on the beach. 
2. I would like meat loaf for dinner. 
1. He had the courage to face danger. 
2. The woman had a sad face. 
move from one 
place to another 
bad tempered 
things in a line 





to depend on 
to be idle 
regularly 
shaped mass 




1. We traveled on a rough road, not gentle 
2. He was too rough with his dog. uneven 
1. Button your coat across your chest. a large box 
2. Mother put towels in the chest. part of the body 
1. Mother put cookies in the jar. a container 
2. Please don't jar the table. to shake 
1. The storekeeper had to raise his prices. to lift 
2. Please raise the window. to increase 
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The word rest may mean: 
1. to be inactive or sleep 
2. something that i s left over 
3. to lean against 
At the end of each sentence write the number of the meaning you think 
the word rest has in that sentence. 
1. Rest your book on the desk. 
2. You may have the rest of the nuts. 
3. It is time to take a~· 
4. I will wash the rest of the dishes. 
5. Grandfather had a rest after lunch. 
6. The lame boy will rest on his crutches. 
Now write 3 sentences using the word rest. Check to see if you used 






Some words have more than one meaning. In each pair o f sentences below 
there is a word with a line under it . At the right are the two mean-
ings that the word may have. Put 1 before the meaning that the word 
has in the first sentence. Put 2 before the meaning that the word has 
in the second sentence. 
1. The man will lead his horse 
to the barn. 
2. Today Joan will lead the 
marching. 
1. Put a check beside each 
correct answer. 
2. I will check your papers later. 
1. The woodpecker drummed on the 
trunk of the tree. 
2. Mother put the blankets in the 
trunk. 
1. I couldn't read the date on 
the coin. 
2. The style of that house is of 
an early date. 
1. I like to see the soldiers drill. 
2. There is a drill in the tool box . 
to be at the head of 
___ to guide or show 
a mark 
the act of going over 
a box or chest 
the main stem 
___ a period of time 





1. Did you clear the snow off 
the walk? 
2. I think the weather will 
be clear. 
1. Patty can sing very well. 
2. I know that man well. 
1. He planted the seeds in the 
ground. 
2. The fox ran to the hunting 
ground. 
1. The board is two feet long. 
2. The boy put his feet into 
the pond. 
1. The jewels are in the safe. 
2. The bridge is still safe 
after the flood. 
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to f ree or rid 
__ not stormy 
closely 
in a good manner 
a piece of land 
soil 
a measure of length 
the end part of the legs 
giving protection 
against danger 




Each of the following words has two meanings. Can you find them? 





to drop down 
to dodge 
not dull 
to place in sight 
a ~ift 
a person's brain 
a guestion to be 
settled in court 
a petal 





a place where some-
thing divides 
a swimming bird 







a sign in music 
a journey 
---------- not heavy 
a season 
an implement with 
tongs 
being at a certain 
place 
a box and its contents 
to turn pages of a book 
light crimson color 




MATCHING MEANING WITH WORDS 
Each word below has more than one meaning. There are two sentences 
using a meaning for each word. Write one of these words to make each 
sentence correct. 
pen hand part left 
sound order turn sign 
1. Please on the light. 10. He had to more 
2. She printed a large food. 
3. John worked as a farm 11. Please me that 
4. I bought a new book. 
5. He will the horn of 12. Your will come 
his automobile. soon. 
6. He his book at home. 13. There he lay 
7. He had to with his dog. asleep. 
8. She writes with her 14. Please your name 
hand. here. 
9. Five sheep were in the 15. The room was in good 
16. What have you 
in the play? 
/I~ 
HOMOGRAPHS 
Some words are spelled alike but you are not sure how to say them 
until you see them in a sentence. 
1. Daddy will wind the grandfather clock. 
2. The wind blew off Dick's cap. 
3. Tear the yellow paper into small pieces. 
4. When Sally lost her way she had a tear in her eye. 
5. We must not throw any object into the swimming pool. 
6 . I object to you exchanging food. 
7. Did Susan give you a birthday present? 
8. The sixth grade will present a play on Tuesday. 
9. Today we are going to read about President J. F. Kennedy. 
10. La st week we read about our thirty-fourth president. 
11. Did you use my pen this morning? 
12. Our station wagon is in constant~· 
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In the sentences below decide which of the meanings is the same as in 
the sentences above. Put the correct number in the ( ) beside the 
sentence. 
( ) How did you tear your coat? 
( ) Does your mother object to t he new rules? 
( ) The principal wi ll present the pr i z e to Jim. 
( ) I always ~ my toothbrush before I go to bed. 
( ) Every day I read the newspaper. 
/Ill. 
HOMOGRAPHS 
The meaning of these words must be f ound in the context. The pro-
nunciation also depends on the context. 
1. All the facts in history are on record. 
2. The secretary will record the events of the meeting. 
3. The reading groups are making excellent progress. 
4. Each child will progress at his own rate of learning. 
5. Mother placed the live lobster in the pot to boil. 
6 . We live in a progressive neighborhood. 
7. The gentlemen will bow to their partners. 
8. Each girl will wear a bow in her hair. 
9. The wound that he received in battle has healed. 
10. The doctor wound the bandage around the injured arm. 
Which of the meanings in the sentences below match the ones in the 
sentences above? If the meaning is the same, put the number beside 
the sentence below. 
( ) The marks of our tests are kept on record. 
( ) The snowstorm slowed down his progress. 
( ) Where does the president live? 
( ) Bow your head when you pray. 





It is fun to unscramble a word to f it a definition. See if you can do 
these. The first letter is the correct one in each word. 
eghnou as many as needed 
cfal a young animal 
cwor a large black bird 
feecn found around some yards 
ctheslo we wear them 
dpor to let fall 
me suo a small gray animal 
gdarne where flowers grow 
paared a march for display 
mnieut a short time 
The first five words you unscrambled are used below. Write the words 
where they belong. 
1. There are books for all the children. 
2. Every morning the---------- comes to my window. 
3. Mother put the in the closet. 
4. The went out to the pasture. 
---------
5. Mr . Burns painted the---------- white. 
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SCRAMBLED WORDS 
Have fun matching these words to definitions. The first letter is 
the beginning letter in each word. 
cyhimen Santa uses this 
borhter a boy in a family of four 
qkuic hasty 
bruotgh did bring 
asnerw the opposite of question 
saerc frighten 
wtahc to guard 
wiwndo an opening 
ccrius a show with clowns 
dmru a musical instrument 
Six of the words that you unscrambled will fit in these sentences. 
Tommy his lunch to school. 
Please open the for me. 
Johnny's twin is in the garden. 
Daddy bought tickets for the ---------- today. 
The boy was playing a ---------- in the parade. 




WORDS THAT DESCRIBE 
Words help to describe things or people. In the following sentences 
choose the correct word to fill the blanks. You will find the words 
at the bottom of the page. 
1. Tom wanted a fire truck but he bought a little doll for his sister. 
This shows he was not ----------
2. The bear walked over toward the sound because he was 
3. When they saw him the rabbits hurried away because they were-------
4. The boy stepped off the walk to let a lady pass. He did this 
because he was 
5. Bob's bicycle is rusty from being out in the rain. This shows 
Bob is 
6. After school Bill had no one to play with. This made him feel 
7. Joe walked over to speak to the new boy. This shows Joe is 
8. The new boy was pleased and offered Joe an apple. This shows he 
was 
9. Peter took all the toys inside when the rain started. He did 
this because he is 
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10. Mary had 100 on her arithmetic test. This made her very---------
11. Grandfather gave Tommy some good advice. He was old and 
12. As Jim walked along, the fire truck raced past him. It was 















Read these descriptive phrases. They help us to see, hear, smell, or 
feel things better. 
the warm yellow sun 
a duck 1 s quack 
in the clover field 
on the white fence 
wind blowing through the trees 
bright red flowers 
in the deep forest 
scampered away 
woodpeckers drumming in a tree 
the sound of many voices 
a bee in a flower bed 
rushing rivers 
crowded cities 
freshly cut lawn 









Choose the 100st colorful word to fill the blank in each seanence. 
1. The canoe down the river. 
moved glided passed 
2. Mother the blankets around the child. 
tucked placed put 
3. The fire truck down the street. 
went hurried raced 
4. "There's a fire!" Tommy excitedly. 
called shouted said 
5. Those mischievous bears everything. 
nibbled ate gobbled 
6. Slowly the boy forward on his hands and knees. 
crept moved went 
7. The sly fox a fish out of the water. 
took snatched pulled 
8. Another fish into the sea. 
disappeared swam went 
9. The mouse back and forth with frightened squeaks. 
ran walked dashed 
PICTURE WORDS 
A word having the same meaning as another word is called a synonym. 
Lad is a synonym for boy. 
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In each row draw a line under the word which is a synonym for the first 
word. 
1. fall grass autumn spring 
2. quiet people loud still 
3. maybe perhaps next some 
4. dirty soiled clothes wash 
5. creep slow crawl walk 
6. trip go short journey 
7. wish please desire happy 
8. friend relative neighbor companion 
9. swiftly quickly race slowly 
10. bug bee buzz insect 
11. rules laws govern men 
12. certain know sure talk 
At the end of each sentence write a synonym for the underlined word. 
You may need to look at the words below. 
1. The baby was six months old. 
2. The old man is sitting on the porch. 
3. Building a bridge is hard work. 
4. The soldier was ~ in battle, 
5. Molly had many presents for her birthday. 









Underline the word that means the same thing as the first word. Write 
a sentence using the first word and one using the word you underlined. 
grateful faithful !;rusted thankful 
1. 
2. 
baby little infant cry 
1. 
2. 
entire whole some many 
1. 
2. 
gay merry love playing 
1. 
2. 
throw ball stone pitch 
1. 
2. 
brook r iver stream swim 
1. 
2. 
CHOOSING BETTER WORDS 
Words that describe, or tell about, something are often called 
"picture words." Read the following two sentences: 
1. The rabbit was eating lettuce. 
2. The white rabbit was nibbling lettuce leaves. 
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On the line below write the words in the second sentence that give a 
better picture of the rabbit. 
Read the sentences below. Draw a line under every descriptive, or 
picture, word you can find. You should find about sixteen descriptive 
words. 
1. The canoe glided smoothly down the river. 
2. It made tiny ripples on the water. 
3. Tiny water bugs skipped along the surface. 
4. We were eager to explore the woods. 
5. As we landed we heard the wheeling flight of birds. 
6 . We saw a nest among a tree's feathered branches . 
7. We heard the sandy voice of a cricket. 
8. We saw vast swarms of locust. 
9. We saw the crimson glow of the sunset. 
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Read this story. It does not have any picture words. Can you tell a 
better story? Write the story again using picture words in place of 
the underlined words. The words at the bottom of the page may help 
you. 
I had my first ride in an airplane. After we got our tickets, 
we climbed into a big ~ plane. We went down the runway and went 
high above the city. Everything below looked so small. The streets 
looked like paths. The cars and people looked like dots. Soon we 
went higher and I found we were above the white clouds. In an hour we 
were flying around over Newtown. The pilot made a good landing. 
glided in a big circle crawling ants 
bought discovered ribbons 




Read these two sentences. In the second sentence find the words that 
tell more. 
1. Sue found a leaf 
2. Sue found a red maple leaf. 
The second sentence is better because it tells what kind of leaf Sue 
found. 
Make the following sentences tell more. The words at the bottom of 
the page may help you. 
1. I like to pat the kitten's fur. 
2. Father drove carefully down the hill. 
3. Peter Rabbit walked down a path. 
4. The ___ _ colt trotted over to the gate. 
5. Tom climbed up the-------- bank. 
6. The horse was covered with mud and no longer and 
7. The dog trotted across the yard in the----------------
8. We soon gobbled up the-------- strawberries. 
narrow winding long steep juicy red 
smooth bright moonlight shiny 
soft gray jet black steep rocky 
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Think of picture words of your own. Write them on the lines below to 
make the sentences tell more. 
1. The squirrel has a tail. 
2. It was a night. 
3. The rain on the window. 
----
4. We walked along the beach. 
----
5. The bird had ___ _ feathers. 
6. The princess was dressed in a----- ____ gown. 
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PROVERBS 
Can you match the beginnings with the endings? Draw a line to combine 
the phrases to make proverbs. 
A stitch in time but it pours 
A rolling stone is not gold 
All that glitters saves nine 
It never rains gathers no moss 
Birds of a feather what can be done today 
The early bird spoil the broth 
Never put off till t omorrow flock together 
Make hay catches the worm 
Too many cooks while the iron is hot 
Strike while the sun shines 
Here are more proverbs that you might like to learn. 
1. Two wrongs do not make a right. 
2. Curiosity killed a cat. 
3. A new broom sweeps clean. 
4. You may bring a horse to water but you can ' t make him drink. 
5. People who live in glass houses should not throw stones. 
6. Enough is as good as a feast. 
7. He laughs best who laughs last. 




Did you know that when you add the suffix er to the root word it makes 
a word that means a person who or a thing that? 
Can you complete the following sentences ? 
1. A is one who can paint. 
2. A is one who farms. 
3. A is one who can teach. 
4. A is one who helps. 
o. A is one who trains. 
6. A is one who rides. 
il • A is one who works. 
8. A is one who keeps a store. 
9. A is a thing that toasts. 
10. A is a thing used to broil. 
11. A is one who keeps a garden. 
12. A mows the lawn. 
IJ. 
SUFFIXES 
Read these sentences. Think how the meaning of the word help is 
changed by adding something to the end. This ending is called a 
suffix. 
1. Peter and Mary help their mother. 
2. Parents are helpful to their children. 
3. Jim was helpless in the water. 
The suffix -ful means full of. The suffix -less means without or 
lack of. 
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Read each sentence below. Think of which suffix you will add to the 
word to complete the sentence. Write the suffix. 
1. John had a hand of pennies. 
----
2. Mary is care ___ _ of her clothes. 
3. It is care. ___ _ to leave blocks on the floor. 
4. The kitten is very play ______ _ 
5. We had a very peace ______ _ day. 
6. The little brown puppy is home ____ _ 
On the lines below write 4 sentences. Use the following words with the 








The suffix ful has two meanings. 
1. In the word colorful, the ful means full of color. 
2. In the word handful, the ful means all that a hand could hold. 











The following words have the second meaning mentioned above. Write 









The suffix less has two meanings. 
1. In the word sleepless, the less means without sleep. 
2. In the word tireless, the meaning would have to be taken 
from the context. The less could mean without tires, or 
the less could mean untiring or full of energy. 












When something is added to the end of a word it is called a suffix. 
helpful cheerless -ful and -less are suffixes. Here are 
some more suffixes. 
- ly -ment -er -est -y 
Think of which one of these suffixes you would add to the word at the 
end of each line to complete the sentence. Write the new word on the 
line. 
1. My father is the in our family. old 
2. It is a very day. wind 
3. It is time to start for school. near 
4. Peter is the boy in our class. tall 
5. He is than my brother. short 
6. Sue is a very person. friend 
7. We waited for the show with great excite 
8. It may happen than you think. soon 
9. We played indoors because it was a day. rain 
10. it began to snow. sudden 
11. To lose the game was a great disappoint 
12. Nancy is a girl than her sister. neat 
P~Fll 
The word prefix means something put at the beginning of a word to 
change its meaning. The prefix~- means not or the opposite of. 
Think how the prefix~- changes the meaning of the following words. 
true happy kind 
untrue unhappy unkind 
After each sentence write a word with the prefix ~- that will mean 
the same thing as that part of the sentence with a line under it. 
You may need to look at the words listed below. 
1. The boys took everything out of the wagon. 
2. The dirty dishes were left on the table. 
3. Mother took the cover off the pan. 
4. Nancy took everything out of her suitcase. 
5. Sally took off the clothes of her doll. 
6. The ground around the house was not level. 
7. Father will open up his newspaper. 
8. John will open the door with his key. 
packed loaded fold dressed 
lock even washed covered 
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PREFIX 
The word prefix means something put at the beginning of a word to 
change its meaning. The prefix~- means back or again. Think how 







After each sentence write a word with the prefix re- that will mean 
the same thing as that part of the sentence with a line under it. 
You may need to look at the words listed below. 
1. They have changed the name of our street. 
2. The men had to put everything back into the truck. 
3. Bill had to pay back every cent he borrowed. 
4. Father took away the hedge in front of the house. 
5. Sue put back all the books on the shelf. 
6. Jack will go over every line of his drawing. 
7. The children would like to go again to the city. 
8. The boys will wind up the ball of string. 
trace named load moved 
wind visit placed pay 
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Choose 4 words and write 2 sentences for each; once wi thout a prefix 










Beside each word below write a new word by adding the prefix un- or 














The prefix dis- means not or lack of. Think how the prefix dis-
changes the meaning of the following words. 
please order trust 
displease disorder distrust 
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After each sentence write a word with the prefix dis- that will mean 
the same thing as that part of the sentence with a line under it. 
You may need to look at the words listed below. 
1. The accident crippled the football player. 
2. The dog did not mind its master. 
3. Judy was rude to her guest. 
4. Dick was not truthful about their plans. 
5. Tom paid no attention to the signal. 
6. The wagon had rusted through lack of use. 
7. The committee failed to agree on the rules. 
8. Father did not a1212rove of my plans. 
agreed approved courteous use 
regarded able obeyed honest 
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The prefix sub- means under or below. Beside each word below write a 
new word by adding the prefix sub-. 
________ way marine 
-----
topic side 
Can you match a word you wrote with the correct definition? 
a ship used by the navy 
a less important subject 
an underground passage 
to become lower 






Put a red X before each multiple-meaning word. Put a blue X before 
each descriptive word. You may need to put both a blue and a red X 






































WHAT HAVE YOU LEARNED? 
Can you match the words in column A with their meanings in column B? 









7. Descriptive word 
8. Contraction 
9. Compound word 
B 
A word having the same sound as 
another word but a different 
meaning or spelling. 
The shortening of a word or 
words by leaving out some 
letters. 
A word having the same meaning 
as another word. 
A word that is formed by putting 
two smaller words together. 
Something put at the beginning 
of a word to change its meaning. 
A picture word or a word that 
describes something. 
Something added to a word to 
make a new word. 
A word that is opposite in 
meaning to another word. 
A word that has more than one 
meaning. 
I 'f I 
CHAPTER IV 
SUMMARY AND SUGGESTIONS FOR FURTHER STUDY 
1. Early identification of gifted children is of utmost im-
portance. 
2. Continual recognition is imperative. 
3. There is need for better diagnosis and provision for gifted 
children in the present-day classroom. 
4. Gifted children need understanding and guidance both at home 
and at school. 
5. Highly motivated, enriched materials help gifted children to 
work up to their potentialities. 
6. There is great need for challenging and stimulating experi-
ences for rapid learners in the regular classroom. 
7. The exceptional child must have exceptional treatment. His 
education must be individualized. 
SUGGES'TIONS F'@R FURTHER STUDY 
1. Conduct a survey to divulge the incidence of giftedness in 
the average classroom. 
2. Make a study o f the provisions made for gifted children in 
the primary grades. 
3. Add to this study by constructing enrichment materials in 
-142-
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2 41' 2 word meanings on the 3 , and 4 levels. 
4. Try out and evaluate the exercises in this study on a 
selected group of gifted children. 
5. Prepare pretests and final tests for evaluating these exer-
cises. 
6. Construct a teacher's manual for enrichment of the language 
arts program in the primary grades. 
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